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Rationale •-‘"It Is only by knowing the past that we understand the
present^ for the present Is merely one phase of development tdiloh has been
underway continuously since human hlstoiy began* To be an Intelligent
citizen of his community, a man must know the history of the making of It*
No social life has been maintained without the guiding facts of history*
History reveals the weaknesses, the strengths, and accomplishments of a
groi^ and thereby serves as a guide for blueprinting the future*^
"Growth and development" should be our fundamental consideration when
th^w^<^ng of eduoatlcmal movements* This fact applies to the Individual,
social and national groups, and civilization as a whole* Education Is
derived from many agencies. It Is known largely by what It does, rather
than what It Is, and Is the sum total of all the experiences derived
therefrom*
At Its best history Is studied and taught so that people may learn
and square up their beliefs and attitudes with the facts that are dis"
coverable* Without history no one would know anything about his ancestors,
no one would know his own rights or those of his fellowraenj no one's
possessions would be certain or valid, and what one should follow and what
one should avoid Is only revealed through history* Through this medium
children have transfeired to them the cultural heritage of the human race
^E* Wallis and C. Wallis, Our Social World (New York* Macmillan
Company, 19U0), p* 128*
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in generalj and of their ovn people in particular* In other wozxisj it is
throu^ the study of history that the present generation is able to staart
out with the advantages of past levels of race achievement* Further«
history points out from where we have comej the direction in which we are
going; and provides implications as to better ways of advancement in the
future*
The Historical Method in the study of educational changes which may
not always be educational progress^ need not be erratic and unreasonable
but can be planned in the light of the past* To quote Knighti
A knowledge of the histozy of schools and other educational
agencies is an liqportant part of the professional training of
teachers; it serves to present the educational Ideals and stand¬
ards of other times^ and it enables different groups to avoid
the mistakes of the past*^
For the past four years the wzlter has observed some measure of pro¬
gress in the educational program of the public schools of Madisoa County,
Georgia* It was through this most Interesting observation marked by such
improvement as> (a) revision of the curriculum, (b) planning for consoli¬
dation, (c) the urging by the State Department of Education for counties
to use educational personnel holding four-year certificates, and (d) casual
conversations with teachers who have fifteen and twenty years of teaching
experience in Madison County, Georgia, that the writer was motivated to
study the growth and development of Negro education in Madison County,
Georgia from 1935 to 1957*
Statement of the Problem*—The problem involved in this study
was to trace the growth and development of Negro education in Madison
W* Knl^t, Education in the United States (New lorkt Prentice-
Hall, 19U0), p* 169*
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County^ Georgia during the period 1935-1957•
Scope and Limitation*—This study has been concerned with the period
between 1935-1957• This period was chosen because it marks the occurrence
of the largest number of significant events in the development of Negro
schools in Madison County^ Georgia* Unfortunately there are many gaps in
the data pertaining to the development of the Negro system of schools in
Madison County^ Georgia because records and reports were not continuously
kept from year to year until most recently* However, the writer believes
that, in the main, the picture presented throu^out the study is in line
with the prevailing conditions as reflected in the available data of
provable authenticity*
Purpose of the Study*—The major purpose of this study was to give
an account of the growth and development of Negro education in Madison
County, Georgia for the period 1935-1957* The specific puzposes of this
research were as follows!
1* To determine the historical setting of Negro education in
Madison County, Georgia for the period of 1935-1957^
2* To determine the plcmeers and what their contributions were
to the Negro schools in Madison County, Georgia for the period
of 1935-1957.
3* To ascertain the development of plants and facilities of the
schools for Negroes in Madison County during the period of
1935-1957*
U* To ascertain the status of Negro educational personnel in the
schools of Madison County during the period of 1935-1957*
5* To determine the trends of curricular offerings in the Negro
schools of Madison County during the period of 1935-1957*
5* To determine the enrollment and average daily attendance in
the Negro schools of Madison County, Georgia during the pexdod
1935-1957*
7* To determine the source and amount of financial support of
Negro schools of Madison County, Georgia, during the period
1935-1957*
u
8* To ascertain what soolo-econonde factors influenced the deyelop-
nent of education for Negroes in Madison Count^^ Georgia for
the period 1935-1957*
9. To determine the influence of the Negro schools in the respective
communities as reflected hj the status of their graduates•
10* To determine the extent of the development of the program of
pupil transportation for the Negro schools of Madison County^
Georgia, 1935-1957*
11* To determine the educational trends in Negro schools of Madison
County, Georgia*
Definition of Terms.—‘The significant terms which were used throughout
this study are characterized in the statements to follow*
1. The term, "County School System", as was used in this study,
refers to the unit of public schools within a political county
supervised and directed by its own administrative personnel*
2* The term, "Educational personnel", as was used in this study,
refers to all of the teachers, principals, and supervisors,
together with the s\:qperintendent and School Board members where-
ever possible*
3. The term, "curriculum", as was used in this study, refers to all
of the experiences and activities in the program of the school
and under its immediate direction and guidance*
U* The term, "socio-economic", as was used in this study, refers
to selected aspects or factors in the school and economic
patterns of the people*
5* The term, "transportation", as was used in this study, refers
to the provision of buses either owned by the School Board
or paid for by the School Board which are used to ocmvey
pupils to and frcaa school*
6* The term, "consolidated school", as was used in this study,
refers to a large school unit which has been made possible by
the merger of two or more smaller school units*
Locale of Study*—-The locale of this study, Madison County, is a
rural county in Northeast Georgia* The last census shows a population
of 12,233 of which 2,83d are Negroes* The chief Industry is farming which
Includes raising cotton, com, poultry, dairy cows and operating sawmills*
A few acres of tobacco are raised* The Negroes pa3rticlpate in all phases
of the above mentioned Industries in addition to doing domestic work and
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being eniplo3red at nearby chicken processing plants* Danlelsvllle> the
county seaty Is the second largest tovn among the six small touns In
Madison County* There are two new modern brick schools In the county^
with twenty-flTS teachers* One of these Is a five teacher elementaiy
school In the Northern pairt of the comty and houses grades one through
seven* The other Is a eomblnatlcoi high and elementary school In the
Southern part and has twenty teachers* Both of these buildings are modem
and functional In design with provision for adequate olassroonsy cUnlcsy
office spacey oafetorlumsy Ubrariesy storage spacey central heating
and kitchensy with special rooms for sciencey home economlcsy and voca^*
tlonal agriculture Included in the hl|^ school plant*
Period of Study*—»Thls research was carried out during the school
year of 1956-1957*
Method of Research*—A coid}inatlon of the Descriptive-Survey and
Historical Methods of researehy enploylng the techniques of official
records and reports and IntervLewsy was used to gather data for this study*
Subjects and Materials*—The subjects and materials idxLch were used
in gathering the necessazy data for this research are Indicated below*
1* Subjects! The subjects of this research were the educational
personnely the school board membersy and the citizens directly
and indirectly concerned with the schools of Madison Countyy
Georgia*
2* Materials! The materials used to collect the data of this
research were annual reports submitted to the State Board of
Eduoatlouy newspapersy interview datay records and minutes of
Parent-Teacher Associations and other organizations that have
made contributions to the schools*
Method of Procedure*—The data necessary for this stu<^ were gatheredy
organlzedy analyzedy interpretedy and presented through the following pro¬
cedural steps!
1* The literature pertinent to this study vas revlewedf susunarlzedj
and presented In this thesis*
2* The superintendent of Madison County Schools, County Board of
Education vas asked permission to carzy on this study*
3* The supervisor, principal and teachers of the Negro schools
were asked to cooperate In the conduct of this study*
U* The official irecords of the Superintendent of Schools were
surveyed and data on Negro education were taken from the records
for the purpose of this study. The areas of school data whlclt
were exs^ned were (a) educational personnel, (b) liqportant
personalities ccnoemed with the development of the schools,(e)school plant and facilities, (d) curricular organization
and levels, (e) extra-curzleular activities*
5* The data on Madison County were collected, grouped and organized
within the following categoriest
a. Historical setting of edtujatlon for Negroes In Madison
County, Geox^a*
b. Personalities concerned with the development of the schools*
e* The schools In the Madison County School System*
(1) Carlton School




(e) Extra Curricular Activities
(f) Enrollment




(2) Comer High School




(e) Exfera Curricular Activities
(f) Enrollment
(g) Factors Influencing the Enrollment
(h) Transportation (Parent-Teachers Association)
(l) Parent-Teachers Association (Expenditures
(j) Expenditures (Transporation)
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(3) Tabors Chapel School
(a) Plant and Faollltiaa
(b) Educational Personnel(e)Organizational Levels
(d) Currioular Offerings
(e) Extra Currioular Aetlvlties
(f) Enrollment




(U) Waggoner's Grove School




(e) Extra Curricular Activities
(f) Enrollment





d. Financial Svpport of the Schools*
6. The above data were tabulated and organized into proper tables
and graphs^ each of which will be analyzed and interpreted*
7* The summary of the findings^ conclusions and recommendations
evolved in the li^t of the Interpreted data is incorporated
in the final chapter of the thesis copy*
Related Literature*—^The literature pertinent to the problem of this
research was reviewed and is here repo3rted under the areast (a) school
plants and facilities, (b) teacher personnel, (c) finance, (d) curriculum,
(e) enrollment, (f) historical setting, (g) extra curricular activities,
and (h) socio-economic factors Influencing: the enrollment* The literature
in the areas mentioned above was reviewed to give the reader an idea of
the general trends in significant areas of the school programs which have
been treated in this study*
Historical Setting*—The first section of this review of the literature
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related to this research was oonoemed with the historical backgrounds
of the public school systems In Amezloa* The historical setting of early
education for Negroes was found to be a gradual and slow process with many
In^ediments and handicaps*
Carter* in a study of Negro Education In East Bat(Hi Rouge Parish*
Louisiana* foundi
That Negro education has made slow but steady progress
In all of the southern states* The greatest handicaps of
Negro education In the early periods were the lack of school
bpildings* lack of qualified teachers* lack of equipment* and
the lack of an enriched curriculum*^
AH of the Negro schools have had continuous growth In plant facilities*
teacher personnel* curricular offering* and more and better equipment*
Carter* In a further comment on the factors which had Influenced the
development of Negro education states!
Factors that have Influenced the origin and growth of Negro
education aret Philanthropic agencies or educational foundations
such as the Peabody Fund* the Anna T. Jeanes Fund* the Julius
Rosenwald Fund* Legislative enactments by various states to meet
their immediate needs; and* of great liqportanee* the Negroes'
eagerness to get schools*^
Woods* In a study of the history of education In Greensboro* North
Carolina* as It pertains to the American Negro* found Greensboro* North
Carolina the key city of North Carolina* a leading example In the South*
It was fascinating for him to trace the progress of education from a elandea
tine system to an Intricate i^stem of public achb'ols* church and state
colleges* The progress of the Negro was facilitated by his eagerness to
get ahead. He also found that the first school for Negroes In Greensboro
^oretha Ellis Carter* "A Study of Negro Public Education In East
Baton Rouge Parish* Louisiana* 1861-1951*'' (Unpublished Master's thesis*
School of Education* Atlanta University* 1951)* p* 25*
^Ibid.
was built in 1880.^
Henry* in discussing the development of the public school system of
Alabama* statest
A bill was passed by the Alabama Legislature providing for the
establishment and maintenance of public schools in Alabama in 185U*
It was noticed that there were significant similarities and differ¬
ences in the development in white and Negro schools in Alabama*
The period* 1900-19148* marked ^the greatest growth of the school
system of both races*
The academic training of teachers in Alabama has Inproved
greatly in the past decade* with white teachers showing 77*8 per cent
U9*0 per cent with more than two years of college education* as
compared to 61*8 per cent and 25*8 per cent of two years or less
college training for Negro teachers* The coEpazlson of the total
census with the total number of pupils enrolled showed that there
is too large a percentage of school age chlldzen of both races not
attending school in the state of Alabama*^
Smith found that the factors which influenced the origin of the
Public School System in Georgia includedt
1* In 1870 a bill was passed by the Assembly providing
for establishment of public schools in Georgia*
2* The Constitution of 1877 provided for Increased revenue*
3* The first school census law was passed in 1882*
U* The following significant similarities and differences
in the development of white and Negro schools in Georgia
were found to be prevalent!
(a) The period* 1900-1950 marked the greatest growth
ef the school system for both races*
(b) The differentials for the period 1900-1950 in various
aspects of the public school system became smaller as
the time advanced*
(c) The educational facilities and opportunities afforded
both white and Negro children are far from satisfactory*^
^Maurice Frank Woods* "A History of Education in Greensboro* North
Carolina* as It Pertains to the American Negro*” (UMublished Master's
thesis* School of Education* Atlanta University* 195o)* p* U5*
^Indiana S. Henry* "A Study of the Development of the Alabama Public
School System* 190O-19U8*" (Unpublished Master's thesis* School of Educa¬
tion* Atlanta University* 1950)* p* 9*
^Elizabeth Cook Smith* •’A Study of the Development of the Georgia
Public School System 1900-1950*'' (Unpublished Master's thesis* School of
Education* Atlanta University* 1952)* p* 50*
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Further^ Smith found that the consolidation of schools in Georgia has
resulted in a larger decrease in the number of one-teacher schools for
both races* It is responsible for the establishment of man^ more five or
more teacher schools for white children as conqpared with an increase in
each of the other types of schools for Negro children.^
School Plant and Facilities*--School plant and facilities have caused
much concern in the educational movement* Dewey in his The School and
Society discusses school plants and facilities thuslyt
The school building should be adequate in size and number
to house all activities of the school program; the first Job of
the educational planner is to determine the type« size and
number of physical units required and so arrange these units
to conform to the demand of the activities for which they are
needed*2
Further, Dewey affirms that*
It is not a question of how the teachers is to teach or how
the pupil is to study. The problem is to find idiat conditions
must be fulfilled in order that study and learning will naturally
and necessarily take place*3
The Georgia State Department of Education discusses beautification
of school grounds in relationship to plants and facilities* It was pointed
out that your school ground Is an example of the pride of the entire com¬
munity* Artistic well-kept grounds as well as modem sanitazy buildings
are effective factors in raising the standaz\l of education* An attractive
school building is not enough* Do not stop until the yard Is in harmony
with the house * Children, should be dally surrounded by influences that
elevate them, that make them love flowers, trees, and pleasing decorations*
^John Dewey, The School and Society (Chicago* University of Chicago
Press, 1900), p*
3
» Progressive Education and the Science of Education
(Washingion, D* C.t l^cnillan Con^any, 1928), p* 13* "
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There Is nothing that will add to the appearance of the school grounds as
a well planted lawi.^
Alexander made a study of the physical plants of Negro rural elementary
schools In four Georgia counties which Included twenty-seven schools*
The study was confined to physical conditions such as school slte« water
supply^ toilet facilities^ seating facilities and storages* In this study
Alexander found that the physical plants of none of the schools met the
full requlzement to carry out a modem program of elementary education*
In none of the schools do the facilities proylded meet the standards as
set up by a rating sheet for school plants and facilities which Is used by
surrey personnel from the Georgia State Department* It was noted that only
seven of the schools had lunch rooms and the facilities for lunch-room
purposes were Inadequate * The meals were cooked and seired In the same
room* Further^ Alexander found that the school sites are Inadequate in
size with grounds needing liaq^rorement• Twenty-eight per cent of the groundsj
2
shrubbeiy and flowers hare been neglected*
Organizational Levels*—The organizational levels of schools^ In many
of the studies^ were found not to be following any one pattern* Fargo
escplalns levels of schools as follows!
The first twelve years of public education in the United
States follow In many localities a pattern of organization
known as the eight-four plan, i*e* the elementary school
program eight years, the secondazy four* In communities where
there Is a Junior High School 6-3~3 is the educational formulae
six years of elementary education, three years for the Junior
Georgia State Department of Education, School Ground Beautification
(Atlanta, 1939)> p* 10*
Millie Mae Alexander, "A Study of the Physical Plants of Negro Rural
Schools In Greene, Taliaferro, Clarke and Oconee County, Georgia, 195l~
1952," (Unpublished Master's thesis. School of Education, Atlanta Univer¬
sity, 1952), p* 5k*
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and Senior High School| as a variation of 6-3-3 there is 6-6 for
those schools which choose to combine the high schools in one
continuous pattern.^
Chanej in a study of the development of the Negro Public School Sys¬
tem of Meridian, Mississippi, 1923-1953^ explains organizational levels
of schools thuslyt
That there were five schools which comprise the Negro
Public School System of Meridian, Mississippi* They are T. J.
Harris High School, the high school with grades nine through
twelve, Wechsler Junior High School, the junior high school
with grades one through eightj East End School, West End School,
and Mount Barton School are elementary schools with grades one
through six*2
Chaney found that the organizational level of Negro public schools
did not conform totally to either the 8-U or 6-3-3 pattern of organiza¬
tion*
Dewey explains organization as it pertains to the school thuslyt
When we speak of ez^anization we are not to think simply
of externals, of that which goes by the name of 'school system',
the school board, the superintendent, and the buildings, the
engaging and promotion of teachers* These things enter in and
are loportant, but the fundamental organization is that of the
school itself as a community of individuals, and its relations to
other forms of school and community*3
Dewey, concludes that "••• organization is nothing then but getting
things into connection with one another, so that they work flexibly and
fully *''^
Curricular Offerings*—Curricular offerings in public schools have
always presented a problem of much concern* The role of the school and
the community in terms of curricular offering is explained by Ol^eh thuslyt
^Luelle F» Fargo, The Library in the School (Chicagot American Library
Association, 19^3)j p*^7*
^Luther Lamar Chaney, "A Study of the Development of Negro Public School
System of Meridian, Mississippi, 1923-1953," (Unpublished Master's thesis.
School of Education, Atlanta University, 1950)*
^Dewey, op. cit», p* lU*
^Ibid*
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Education to fit people into eonuBunity living» has two
major facets; young people can learn skills^ insight, and out¬
looks necessary to their "acceptance" as persons as well as
their con^etence to be workers, citizens, home-makers and the
like. A school curricula is a device to provide a form of reference
for the necessary e^cperiences and models, real and vicarious, from
vhlch boys and girls leani. Much of science and art of teaching
is concerned with content and procedures appropriate to the age,
sex and family background of young people*^
Neal, in his discussion of the Southern Negro in a changing economy,
suggests!
That our basic education should not be technical or practical,
but should be concerned with the development of the intellect.
We should provide the student in the eleraentazy grades with basic
manual skills and stimulate his ambitions and intellectual life.
It should not be necessazy for rural and small town boys and girls
to leave home for the large city for learning. The teacher ought
to equip himself or herself so that the school, however small,
can bring the learning of colleges and advantages of city life to
the people in the backward areas. Education developed along these
lines is the only bulwark we have to keep people free.^
Parker gives a fitting summary of Rousseau's principles in terms
of curricular offerings as they exist todays
1. Many-sided maturing and training is the aim of education.
Rousseau believed in an all-around education.
2. Education should be based on the maturing of the child's
instincts and capacities.
3* Appropriate activities should be provided for each age.
U* Sense perception is fundamental in elementazy education.
5. Theological aspects of religion are not suited to children.
6. Home geograply- should be the starting point for teaching
geography.
7* Premature memorizing of words and synibols is pernicious
and spoil the child.
Edward G. Olson, School and Community (New Yorki Prentice-Hall,
Incorporated, 19U9), p. lU^•
2
Ernest £. Neal, "The Education of the Southern Negro in a Changing
Econony," The Journal of Negro Education, XXII (June, 1953)i PP* 219-
220.
8* Physical activity is essential for health and growth*
9* Motor activity should be connected with observation and
reasoning*
10* The study of social relations should be i^proached from the
Industrial standpoint*1
Ifyers list the followingt
1* Curricular objectives must formulatej and all steps
must be taken in accordance with these objectives*
2* The formulation of such objectives demands consideration
of (a) the world in which we live> (b) the kind of world
in which we should live, and (c) our philosophy of the
educative process*
3* Materials of instruction must be selected, organized, and
administered in accordance with the foxmilated objectives*
U* The preceding steps should be tested and the results should
be evaluated*
5* Since curricular z^construction is a perennial task, the
preceding procedures must be continued* Dewey, speaking
in terms of curricular approaches, says that, 'The American
School which has adopted 'Progressive Education," has met
the issue well and has stressed the iiqportanoe of thinking
and the methods of teaching*' Dewey affirms that, 'The
first approach to any subject in school, if thought is to
be aroused and not words acquired, should be as unscholastlc
as possible* To realize what an experience or empirical
situation means, we have to call to mind the sort of occu¬
pations that interest and engage activities in ordinary
life and careful inspection of methods which are permanently
successful in formal education, whether in arithmetic, or
learning physics or a foreign language, will reveal that
they depend for their efficiencytpon the fact that they
go back to the type of situation which causes reflectlm
out of school in ordinary life* They give the pupil some¬
thing to do, not something to leam, and the doing is of
such a nature as tb‘ demand thinking, or,intentional noting
of connections, learning naturally results*^
Extra-Curricular Activities*—The extra-curricular program of the school
should be one of the major concerns and should be planned by teaching
^S. C* Brker, tastory of Modem Elementary Education (New York» '
Macmillan Coi^any, 1939 p* 206*
^Adolph E* Ifyer, The Development of Education in Thegentleth
Century (New Yorki Prentice Mall and Conpany, 1939)» p* 95•
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personnel and pvqplls. Barelet sees two justifications for the extra¬
curricular activity program*
Firsty they offer the school its best c^portunity to help
pupils to do certain desirable things that they are going to do
anyway, namely* take each according to his ability, those quali-
. . ties of leadership, initiative cooperation and intelligencej second,
they offer a ready channel through which the school may utilize the
spontaneous Interest and activities of the adolescent and through
these to higher types of activities and make them both desired
and possible of attainment*^
Further Barelet emphasizes the purpose of the extra-curricular activi¬
ty program in these words*
The extra-currloular activities program has come up the hard
way* It has been beset by many hazards* The issue most high
schools face today is not should they have an extra-cuirioular
activity program, but what can they do to perfect this program so
as to benefit the pupils* The purpose of the extra-curricular
activities should be the same as the purposes of the other school
activities, al^ of them must contribute to socialization directly
or indirectly.
Foster points out that the activity program should meet the needs of
the school*
Before a new activity is approved by the school officials, there
should be assurance that it will meet a need of the school,
pupils are sufficiently interested in it to support it, and
that there is in the school a teacher who is qualified, has time,
and is willing to direct the activity* In employing new teachers,
school officials should keep in mind the qualifications needed to
direct these activtles which the school operates* All coaches and
other spCMcsors of school activities should be members of the staff,
not outsiders* All extra-curricular organizations and activities
should be supervised by the school and should be amendable to school
control and discipline*^
School Enrollment*—When thinking in terms of pupil personnel, the
Fred L. Barelet, Games, Dances, Activities (New York* Ginn and
Coitf>any, 195o), p* 108*
^Ibid*
^C. R* Foster, Extra-Curricular Activities in the High School (New
York* Ginn and Company, 1937), p* 56*
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the school enrollment has been of the most concern to many educators*
Chaney^ writing In terms of school enrollment statest
The Increase In the enrollment of the American public
school has doubled Itself eveiy ten years since 1890* This
increase in the American public school enrollment is felt in
all areas of the educational setv^* Educators have striven
through the years to solve enrollment problems along with the
many changes it has brought to the American public school**^
Chaney further asserts that the revolutionary increase in the school
enrollment is the product of siaiqr forcesy namely^ births^ internal
2
migration^ World War II« changes in population;, income, etc*
In that the Socio-Economic status of the pupils has been a factor in¬
fluencing the enrollment of the school, an insight into how it affects
the pupils of the school is most In^ortant*
Jones defines Socio-Economic status, thuslyt
Socio-Economic status is the position of a pupil and his
family with reference to their dwelling areas, modem conveniences
within the home, material possessions, community activities, j
parents occupation and education, social and racial attitudes
Teacher Personnel*—The status of teachers in the public school has
been a subject of much eoncera* The findings of various studies give
legislations and estimates of prevailing conditions concerning the status
of teachers*
Smith, in a study of the development of the Georgia Public School
System, 19CX}-1950, found that the evolution of the status of teachers in





“vema Jones (Baldridge), "A Study of Differences in Intelligence,
School Achievement, and Personality Traits of Pupils of Varying Socio-
Economic Status, 1950," (unpublished Master's thesis. School of Education,
Atlanta University, 195o).
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more significant ones are as followst
1. Law of 18661 proTlded for a conplete system of Georgia Schools^
a state school commissioner and teachers were to be examined
and certified.
2* Law of 1877i the Denny Law raised the qualifications of teachers.
3. Law of 1937* A Law was passed February 10, 1937 setting up a
system of certification of teachers and provided for iid.nimam
salary for the teacher, which is fixed by the State Department
of Education annually.
I*. Law of I9U91 The Assembly enacted the Minimum Foundation Pro¬
gram which provided for every person attending the public
school in the state 1
(a) A competent teacher
(b) A decent classroom
(c) Safe transportation if he lives beyond reasonable walking
distances.
(d) An adequate supply of textbooks and other aids.
(e) A minimum year of I80 days.^
Further, Smith found that the "academic training of teachers has
greatly' disproved. She states!
During 1936-1937 there were 6U7 Negro teachers, or ten per
cent of the total, holding certificates based on four years of
college work. During 19lt7-19U8> there were 2,737 Negro teachers
holding certificates based on four years of college work, and
they represented 39 per cent of the total number employed. A
total number of $2 per cent of the white teachers employed during
19U7-19U8 held certificates based on four years of college work.
The trend seems toward the higher level of training for the
teachers for both races. Smith concludes that the academic train¬
ing of teachers in Georgia has improved rapidly from 1900-1950,
teachers' salaries seem to be definitely toward equal salazy for
white and Negro teachers.^
Boyd's study of personnel in the Negro Secondary Schools in North
Carolina reveals this fact!




The field of Negro teacher personnel has not been vldelj
explored especially In the elementary and secondaxy levels* Most
of the studies conducted In this area dealt with problems of
teacher training and facilities In higher schools and colleges
serving the Negro race.1
Boyd also found thati
According to statistical data, only 1.5 per cent of 766 Negro
High School Teachers In North Carolina wrere without the Baccalaureate,
Master's, or Doctor's Degree.2
The research Division of the N. £. A. reports with reference to the
"Emergency-teacher" as follows:
There were nearly 70,000 emergency classroom teachers In
1951-1952. The outlook in October 1952 was that the total would
decline to 6U,000 In 1952-1953. The present survey Indicated
that actually public schools had to enploy 69»926 in 1952-1953 and the
outlook for 1953-195U i« that the total will be 71,589* The "emer¬
gency-teacher" situation, thought to be a condition which would
disappear within 10 years after World War II, is apparently becoming
critical again.
It is also stated that fifty-four per cent of the holders of
emergency certificates have less than four years of college prepara¬
tion. Out of the 10,987 elementary school classroom teachers, 50
per cent have less than four years college, and out of 5«138 secon¬
dary school classroom teachers 10 per cent have less than four years
college*3
Speaking in terms of Negro teacher's salary. Bent and Kronenberg say:
When salaries of professional groups are oon^ared the teachers
are at the bottom of the list. The public either has not been
able financially to pay teachers.a salary compatible with their
refund training and service, or it has not been convinced that they
are worthy of a greater monetary reward*
Shortly after the Depression of 1930, teachers' salaries
have had a gradual increase and a rapid one during the Second
World War. However, they are still far short of what they should
be.^
^Laurence £* Boyd, "A Study of the Personnel in Negro Secondary Schools
in North Carolina" (Unpublished Ph.D. dissertation. School of £ducatlon.
State University of Iowa, 1938), p. 29.
^Ibid.
■^National Education Association, Research Division Advance Estimates
of Public and Elementary Year 1953-195U (Washington, P. Q.), p. 3.
^Rudysu^i K. Bent and Henry H. Kroenberg, Principles of Secondary
Education (New York: McGraw-Hill, Inc., 19U9), pp* 553-555.
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Financing the Public School*—Financing the public school has always
created a problem; agencies of various kinds have given financial support
to public schools*
Smith In a study of the development of the Georgia public schools points
out that the sources of revenue that influenced public school development
were t
1. The Julius Rosenwald Fund*—The Julius Rosenwald Fund
cajne into being October jio, 1917* This fund is largely
responsible for a large number of Negro school l^ulldlngs
In Georgia. In that It made grants for buildings pro¬
viding that the Negro raise an amount at least equal to
the grant made either in money or donated labor* The
Rosenwald Fund contributed toward the various phases of
Negro education In Georgia^ donating $UU>793*78 In 1930-
1931 and 1931-1932, |1U,252.U7.
2* 2* The Peabody Fyid*—The Peabody Fund began donations in
Georgia! in liJ?!, for growth and development of public
schools; to supply scholarships; and to establish Insti¬
tutions In the South* It furnished to Georgia in all
$9U,000 between 1871-1877•
3* The General Education Board*—The General Education Board
was organized by J'ohn D* Rockerfeller, January 15, 1902
for the purpose of promoting education within the United
States, without distinction of race, creed, or sex* The
General Education Board has given financial assistance to
Negroes In Georgia In such areas as building, transportation,
teacher training Institutions, vocational education, libraries*
The General Education Board helps to finance the Negro Division
of Education In the State Department of Education by an an¬
nual appropriation of $3,^00*
U* The Anna T. Jeans Fund*—Anna T* Jeanes set aside $100,000
in the South* The <Jeanes Fund has been used to pay pairt
of the salary of Jeanes Teachers* There were 88 Jeanes ■
Supervisors, located In 91 counties: in Georgia In 19U6*
The Jeanes Fund donated $9,000 to Georgia in 1930-1931 and
$10,U25 in 1931-1932.
5* The !fi.nlmum Foundation Program*—Enacted by the General
Assenfljly in 19U9, is likely to go a long way In raising
the level of education in Georgia, by providing for eveiy
person attending the public schools In the states
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(a) A conpetent teacher*
(b) A decent classroom*
(o) Safe transportation If he lives beyond reasonable
distance*
(d) An adequate supply of textbooks and other aids
(e) A minimum school year of 180 days*^
Chaney further found thati
The Negro Public School System gets its financial support
from the Meridian Public School System. The Meridian Public
School gets Its money from property tax, state support« and bond
issues^ etc* The amount of money allotted to the Negro Public
School System Increased from $2U>877 to |211t«3li6 in 19^3
Summary of Related Literature*—The related literature pertinent to
this research is here summarized in the paragraphs to follow*
The historical setting of early education for Negroes was found to be
a gradual and slow process^ with many Inpediments and handicaps* The
greatest handicaps encountered during the development of the schools weret
lack of school buildings, lack of qualified teachers, lack of equipment,
and lack of enriched curricula* It is fascinating to trace the progress
of education from a clandestine system to an intricate ^stem of public
schools, church schools and state colleges* Negro education has mads a
slow but steady progress in all of the southern states. Factors that have
Influenced the origin and growth of Negro education aret philanthropic
agencies, or educational foundations such as. The Peabody Fund, the Anna
T. Jeanes Fund, and the Julius Rosenwald Fundj legislative enactments by
the various states) and of great inpoirtanoe, the Negroes' eagerness to get
schools for themselves*
Consolidation of schools has resulted in a large decrease in the number
of one-teacher schools. School plants and facilities are always considered
•*^mith, op. cit., p. ll)9
2
Chaney, op. cit., p. 28
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along 'with a consolidation movement* School buildings of adequate size
and number to house all of the activities of the school program are assets
to a constructive educational program. It Is no long a question of how
the teacher Is to teach or how the pupil Is to studyi the problem Is 'to
find what conditions must be fulfilled In order that study and learning
will naturally take place* There Is a great relationship between the beau*
tlflcatlon of school grounds and plants and facilities* Your school ground
Is an exan^le of the pride of the entire community* Literature has re*
vealed that the physical plants and facilities of many schools do not meet
the requirements to carry out a modern program of education*
The organizational level of schools do not follow any one pattern* The
traditional type of organization Is the 8*U plan but the 6*3*3 plan has
been gaining popularity) as a variation of the 6*3*3 plan there is the 6*6
plan for those schools which choose to combine the high school In one
continuous pattern* When thinking of organization we ax*e not to think
of only that which goes by the name of "School System"^ the school board,
superintendent and buildings, -the engaging and promotion of teachers, etc*
These things enter In and are isportant, but the fundamental organization
Is that of the school Itself as a community of Indi-vlduals and Its rela*
tlons to other forms of school and community) It Is concluded that organl*
zatlon Is nothing but getting things Into connections with one another,
so that they work flexibly and fully*
The enrollment has been on the Increase for some time, the revolutionary,
increase in the school enrollment Is the product of many foirces) namely,
births. Internal mlgratl(»i. World War II, changes In populatlcxa. Income,
etc*
Curricular offerings In the public schools have always presented a
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problem of major concern* A school ciurrlculum Is a device to provide a
form of ZHiference for the necessary experiences and models> real and
vicarious) from which boys and girls leara* The Negro schools of the
South are faced with the responsibility of supplying the Negro population
with basic literacy required for understanding its world; the school must
also supply it with an education that leaves it free* The "Progressive
Education" issue has stressed the inportance of thinkingj it gives the
pupil something to do« and the doing is of such a nature as to demand think-
lng« and learning naturally results* The secondary and conventional pro¬
cedures will not be abandoned for a long tlme« but many changes have been
made recently to formulate the curricula to the natural activities of
the child*
The extra-curricular program of the school has two justificationst
first, it offers the school its best opportunity to help pupils to do cer¬
tain desirable things that they are going to do any way; second, it offers
a ready channel through which the school may utilize the spontaneous
interest activities of the adolescent and through these to higher types
of activities* The extra-curricular activity program has come up the hard
way; it has been beset by many hazards* The issue most high schools face
today is not should they have an extra-curricular activity program, but
what can they do to perfect this program so as to benefit the pupil*
Extra-curricular activities refer to all organized Informal pupil activi¬
ties outside of regular scheduled classes under the sponsorship of the
school*
The academic training of teachers in the public school has'iiproved
steadily through the years* The evolution of the status of teachers has
been marked by a number of significant legislations* The field of Negro
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teacher'^ersonnel has not been widely e3q)lored« especially on the elementary
and secondary levels* It was found that the "Job Satisfaction" of teachers^
with reference to the things they wanted most weret pleasant working con¬
ditions) a sense of belonging) participation in deciding policy and an
opportunity to maintain respect.
Financial support of.the public school is derived from the following
sourcest state taxes^ local taxes> bond issues^ sales taxes^ and property
taxes) and revenue agencies of various kinds*
Value of Study*—the probable value of this research may be oharae-
terlzed as followst
1. It is possible that the presentation of the over-all picture of
Negro schools in Madison County may reveal the educational
progress or lack of progress to those concerned*
2* The study may reflect new needs to be provided for in the
educational program for Negroes in Madison County^ Georgia^
or elsewhere*
3> This study may point out and emphasize the more urgent needs
and inadequacies in the educational arrangements for Negroes
in Madison County^ Georgia*
U* This study may serve as a motivation for the edueati<aial per¬
sonnel, of Madison County, Georgia, to upgrade its training
and to increase its efficiency*
CHAPTER II
PRESENTATION AND ANALYSIS OF DATA
Historical Retrospect
Introductory Stateinent*—The presentation of the data pertinent to
this research have been organized under two major headings^ namely} (a)
the data concerned with the over-all socio-economic backgrounds or patterns
of Madison County, Georgia, with specific reference to the total educa¬
tional program of the county, and (b) the data directly concerned with the
development of the educational system of Madison County, during the period
of 1935-1957• The present or Chapter II, tltledi Historical Retrospect,
presents the data on such factors ast (a) administrative patterns of the
schools, (b) the geographic location of the county, (c) population and
economic patterns of the county, (d) public services and agencies, and (e)
the types of schools found to be in operation in Madison County, Georgia*
These aspects of the backgrounds of the educational enterprise in Madison
County, Georgia will be discussed in this order in the Immediate sections
to follow*
Administrative Pattern of the Schools*—Public Education in Madison
County, Georgia is under the direction and oontrel of a dual form of a
Board and a County School S\:qperlntendent•
The first form of board in Madison County is the popular five-man board
of education* Meidsers of this board are appointed to ‘office by the Qmnd^
Jury* Their terms of office are for five years* A chairman presides at
regular monthly meetings, with the County School Superintendent acting as
secretazy. These members receive five dollars per diem when in session lo
only* They are the legal tribunal of education in Madison County and are
directly responsible for every phase of the schools in Madison County*
2k
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The second form of board In Madison County is the local board of
trustees* Each of the eight school districts has one of the boards* The
two high schools have a five-man board of trustees and the elementary
schools have a three-man board of trustees* These local boards are not a
mandatory part of the educational system, but are optional on the part of
the County Board of Education} that is to say, these local boards serve at
the pleasure of the County Board of Education* The puzpose of the local
Boards of Trustees is to advise the County Board of Education on matters
that can best be explained from the local level*
The County School Superintendent is elected by the popular vote of
Madison County evezy four years* This person advises the County Board of
Education bn school matters and is responsible for employing and super¬
vising principals and teachers in Madison County*
In Madison County the responsibility for maintenance and repair of school
plants rests upon the County Board of Education* At their pleasure they
may delegate part or all of this responsibility to the principal and t rus-
tees of each school. At the present time, Janitors are enployed at all the
schools* There is one maintenance engineer responsible for carrying on
maintenance and repair work in all the schools of the county* The purchase
and selection of supplies and equipment is handled by a budget set up by
the County Board of Education. This budget varies from year to year, based
on the number ef teachers in each school* Individual teachers do not receive
this money, but the school as a whole has a credit with the County Beard for
the total amount* Exan^les of supplies purchased aret instructional supplies,
fuel, water, electricity, and small amounts of repair work on the buildings*
Polieies concerning the use of the buildings and equipment are left
entirely up to the principal in each school* The principal in turn works
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with his respective board as each problem arises*
The County Board of Education maintains an insurance coverage on all
school buildings in the county.
Location, Area, Shape*—Madison County is located in Northeast Georgia
bound on the North by Franklin County and Banks County, on the East by Hart
County and Elbert County on the South by Oglethorpe County and Clark County,
and on the West by Jackson County and Banks County* The County has two
rivers, the North River and the South River* Madison County is an irregular
shaped county, with an area of 281 square miles* In all sections of the
county the land is fairly level*
Population*—Madison County in 1920 had a population of 18,803, which
is the highest on record for the county* At present, the census shows the
county population is 12,238j total for Negro and white for the year 1957*
Crops*—Madison County is principally an agriculture area* The major
crops are cotton, com, wheat, oats, and hay* The minor crops aret tobacco,
peas, syrup, and vegetables for home consumption
Livestock *—The number of cattle has steadily increased with the inaugura¬
tion of the program of registered livestock* The greatest value in livestock
is included in cattle, hogs, workstock, and poultry raising has become one
of the big cash enterprises in Madison County*
Cattle production has fluctuated over a period of years, and several
factors have contributed to this shift* Reduction in farm labor has
caused more crop land to be put into pastures, thereby causing farmers to
Increase cattle to harvest clovers and grasses from this landj the increase
in price has made cattle raising more profitable*
Hog production in Madison County has shown a slight increase in recent
years* This Increased production of hogs can be attributed to two factors!
(a) the availability of electricitynhich has stimulated and made possible the
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vlde-spread use of home-freezerSf pressure cookers^ and other electrical
applicances In the home; and (b) the educational projects of the Fatmi
Security Program which have taught and directed the farms la the skills of
preserving meats and vegetables*
Labor*—^The principal enployment centers are Comer, DanlelsviUe, and
Carlton. The economy of this area centers chiefly upon agriculture and
approximately of the population Is classified as rural* Two Industrial
plants which en^loy around UOO persons are located In Comer* The harvesting
of pulp wood and saw milling are carried on extensively In the County* Madl
son County also has a large granite quarry in which many citizens of the
county are enployed. Many of the Negroes in Madison County are moving Into
the towns of the county for the following reasonst (a) the marked Increase
In the use of farm machinery has reduced the number of laborers needed to
do farm work, (b) the Soil-Bank Program has reduced the number of acres
devoted to cotton raising, thereby reducing the number of needed laborers,
(o) many of the former staple-crop farmers are now engaged In cattle-raising
poultry-raising, etc., and (d) with many of the white farmers and farm-
laborers moving Into the towns to work In the textile mills, Negro farm-
laborers have followed suit and many of their womenfolk are en^loyed In
domestic sezvlce In the towns*
Summary statements concerning labor and economyi
1. As Indicated previously, the econony of this area centers
around agriculture, both large and small scales. Naturally,
In peak harvest years this activity furnishes a larger
source of revenue than any other single Industry In the
county. This Is contributed to the harvesting of the cotton
and the labor enployed at the four well-equipped gins*
* Since agriculture Is the largest Industry In the area, it re¬
quires the largest number of workers. The lumber and wood
products and manufacturing industries periodically absorb a
segment of the unemployed labor force.
2
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3« There could be imich stated concerning idiat is the most needed
enteirprlse^ but what the area definitely needs are Industidal
activities that will provide gainful employment on a year-
round basis to a large number of local workers*
Health Personnel and Facilities*—The medical personnel available in
Hadlson County is limited for there are only two physicians and only one
registered nurse who is employed in the Health Center* There are neither
dentists nor optometrists practicing in the county*
The three small health centers in the county are located at Hanlels-
ville, Colbert, and Comer*
Health Agencies*—The Health Centers of the county are the agencies
responsible for health and sanitation of the county. These Centers consist,
normally of a physician director, a sanitary inspector, a public health
nurse, and a secretary or clerk* These health centers serve the whole county
in a general program* They have the cooperation of local pl^siclans in
the control of communicable diseases*
The program consists of care of these oasest mateznity, child health,
infants, pre-school and first grade children, czrLpple children, veneral
disease, as well as immunization against typhoid fever, smallpox, diptheria,
and whooping cough* All the schools and rural areas of the county receive
this care* Inspections are made of all school water supplies and sanitazy
facilities, food handling, markets, restaurants, dairies, and so forth*
Education*-- Education in Madison County, as described has been abstracted
and included in the paragraphs that follow!
Organizations The public school system of Madison County consists of
one high school and six elementary schools for white children and one ele¬
mentary and one combination eleraentazy and high school for Negro children*
Fv^ils and Teacherss During the 19U2-U3 session there were 2,78k
pupils enrolled in Madison County public schools, of which 2,$77 were white
and 707 were Negro* There were 60 white teachers and 17 Negro teachers
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enplcyed Toj the school board at an average salary of $lf888>89 for the
former^ and $82^*15 for the latter during the 19U2-U3 session*
Sites and Buildings! The value of the physical plants owned by the
Madison County School Boards l*e>> the new sites and buildings^ Is listed
at $lf207f000, and the equipment at $793>000 making a total of 12^000^000*
Levels and Ratings of the White Schools! The level!! and rating of
the schools for white children and youth are given below*
DanlelsvlUe! Madison County High School offers the general, home
economics, commercial courses, and agricultural courses* It has
grades nine through twelve and Is a state~approved high school*
It Is staffed by twenty-one teachers*
Bond! Bond School offers grades one through seven and Is not an
approved elementary school* It has six teachers*
Colbert! Colbert School offers grades one through seven and Is
not an approved elementaxy school* It has ten teachers*
Comer! Comer School offers grades one through seven and Is a
etate-approved school* It has a staff of twelve teachers*
Ila! Ila School offers grades one through seven and Is a state-
approved school*
Danlelsvllle! DanlelsvlUe Elementaxy School offers grades one
through seven and Is not an approved elementaxy school* It has
fourteen teachers*
Harrison! Harxlson School Is an elementaxy school offering grades
one through seven and Is a state-approved elementaxy school* It
has eight teachers*
Levels and Ratings of the Negro Schools*— The levels and ratings
of the schools for Negro children and youth are Indicated below*
Colbert!. (Southslde Consolidated High School) has grades one
through ttwelve* It Is state approved and is not state-
accredited high school offering the general, home economics, and
commercial courses* It Is staffed by 11 elementaxy teachers and
9 high school teachers*
Ila! Northslde Elementaxy School offers grades one through seven,
taught by five teachers and Is not a state approved elementaxy
school*
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According to Brookshire^ the Negro schools of Madison County have
inproved greatly. In an article on Negro education in Madison County^ he
states thatt
By January 15« of the session 1955-56j there vill be only two
colored schools in Madison County*
These schools are as followsi Southside High School, Colbert,
Ga*, Northside Elementary, Ila, Ga. The Southside High School and
Northslde Elementary School are state approved schools operating on,
a full nine month basis. The high school offers both agriculture
and home economics as well as a general course. The Northside
School is an elementaxy school with five classrooms, a kitchen,
cafetorium, small libraiy, clinic, office, well equipped with
furniture* These two schools are served by a well organized trans¬
portation system.
The Southside High School is a large school. It has 21 class¬
rooms, a shop, kitchen, cafetorium, library, office, waiting ro(»a,
clinic, teacher's lounge elementary and high school, and a bus
loading zone for the children.
Both schools are in session for nine months. With the begln-
Ing of this session, each school will be serving the schildren hot
lunches.
The teachers e]i{>loyed in these schools are well qualified and
are doing a good ;)ob. Negro education in Madison County has ad¬
vanced rapidly during the last five years. Many additional improve¬
ments are needed, but these are being taken care of as rapidly as
finances will allow.
The enrollment at Southside is 690 and 165 is the enrollment at
Northside.
The reorganization and consolidation of Negro schools in Madison
County for the 1955-56 session hasmade it possible for all Negro
schools to operate on a nine-months term*
Much equipment is needed in order to take care of the colored
children of the county, but this, we feel will be available in the
near future.^
Libraries .—Southside High School has a large room for a library, but
not too many books. The library is growing because library books and
magazines are being ordered every year. At the present the library is not
being used properly because there is no librarian* The same is true
about Northside Elementary School*
‘interview with Superintendent of Madison County Schools, J. K.
Brookshire, March 16, 1957*
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Hot Lunch««»«A school lunch program Is operated for all the schools
In the countyj both white and Negro*
Transportation *--Transportatlon to and from school is provided for both
white and Negro bt^s and girls of the county*
Recreation *—Most of the recreational facilities in Madison County are
centered around the public schools* There is a fair ground in the county
where many recreational meets are held* Every year an annual fair is held
for the county with both white and Negroes taking part and receiving awards
for different kinds of exhibits* The project is sponsored by the Madison
County Lions Club* Movie theaters are available to citizens in all the
communities*










The Department of Public Welfare*—The Madison County Welfare office is
located in Danlelsville * The Department of Public Welfare« under State
and Federal Lawsj assist needy people in the county by granting financial
assistance^ and auLso performing various services as required* The five
financial programs administered aret old age asslstanooi aid to the needy
blindf aid to dependent ehildrenf other assistance and foster care* The
first categories are partly financed by federal funds; the last two are
financed entirely by the state*
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The.department Is also responsible for giving specialized child wel¬
fare services. The services consist of supervision of delinquent children.
Cooperative treatment and services are provided for crippled children.
Other services rendered by the County Department of Public Welfare in¬
clude > special services to the bUndf services to families and persons re¬
questing and needing family supervision in cases of various social and
physical maladjustments.
Highways.—S. 29 is paved from Clarke County west of Kill to Royston.
This highway znms east to Hartwell. State Highway 72 is paved road, run¬
ning South from Athens through Hull, Comer, Carlton to Elberton connecting
with U. S. Highway 17 at this point.
Railroads.—One railroad serves the county. The Seaboard Airline Rail¬
way. This railroad offers both passenger and freight-service.
Bus Line.--One bus line (passenger) serves the county vezy satisfactorily.
Dwellings.—A survey of the housing facilities of Madison County reveals
that approximately 90^ of all dwellings are classed as sub-standard, due
to needed reapir or lack of water, heat, light and sanitary facilities.
However, within the past few years, electric lines have been built over a
nmjor portion of the country, alleviating this problem.
The above situation was In 19U8j the records on the housing situation
for 1955 reveal these factsi
1. The housing situation has Improved 100% eonpared to a survey made
in 19U8.
2. The financing plan of the Farm Security Administration and Farm
Housing Administration has assisted many in building homes.
CH/U>TER III
PRESENTATION AND ANALYSIS OF DATA
Pr0fatery Statement*—This chapter is concerned with the presentation,
analysis, and interpretation of the data on the development of the Negro
Public School System of Madison County, Georgia, for the period of 1935-
19^* The data has been organized in the following manner!
1. All data will be separately analyzed under the four major






2* The data pertinent to each of the four Negro public schools
will be presented and Interpreted within the following
categories!
(a) Historical Setting
(b) Personalities who were Influential in the
Origin of Schools
(c) Plant and Facilities
(d) Organizational Level
(e) Number of Teachers
(f) Academic Training of the Teaching Personnel
(g) Curricular Offering
(h) Pc^ll Personnel and Enrollment
(l) Factors Influencing the Enrollment
3. The data on the financial support of the public schools and the
emergent trends in education in Georgia.
U* The data on the salaries of teachers in the Public School
System of Madison County, Georgia*
5* The data pertinent to the auxiliary agencies and special









6* The data on transportation facilities in Madison County*
7* The data on Parent-Teachers Associations*
8* The pertinent data concerning extra-currieula activities*
9* The data concezned with inventory of school property.
The summary of the findings, the conclusions, the iiqpllcations, and
the recommendations stemming from the analysis and intezpretations of the
data will be the task of Chapter IV.
COMER COLORED SCHOOL
Introductory Statement*—The various aspects of the educational program
of the Comer Colored High School^ 1935‘‘1957 are treated in the immediate
paragraphs below*
Historical Setting*—According to Reverend J. H. Mayfield and wife,
the first form of education for Negroes in Comer, Georgia was begun in 1885*
The public school had its beginning in the Springfield Baptist Church, which
was a two-room dwelling house used for Church seirvlces, and also for the
first school plant* The first teachers in this area were Mr* Jim Jones
and Mr* Tobe Jones* The early enrollment was around 60 to 70 pupilsj the
grade-level was first through fifth; the average salary ranged from $15*00
to $25*00 per month during the course of the teaichlng period; and was paid
by the parents who pooled their money to pay the teachers. The school term
was around 60 to 70 days, starting late in the year after the crops were
gathered*
In the year of 1895, the colored citizens of the community bought logs
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and luinber sawed to build the first Negro school house. They also bought
an acre of land from Mr. H. T. Comer. They paid him 160.00 for this acre
of land on which to build the school. Mr. Jessie Taylor was the first
teacher to teach in the new school house• This building was located in
1
the Southern part of the county.
Second Negro School.—-During the year of 1933-193U the Comer Colored
High School was built. Mr. Henry Allen, Mr. George C. Barnett and Miss
Vivian Dye were the teachers during this period; the pupil enrollment was
around 80; the average salary paid the teachers was $30.00 per month; the
school tern was from 100 to 120 days. Mr. Allen had his degree from More¬
house College, the other two teachers had high school diplomas. The School-
Board would pay the teachers' salary, with a penny a day supplement for each
student, which was supposed to be paid by the parents. Grades taught at
this school were first through ninth. This school had two classrooms, two
cloakrooms, one large auditorium which was divided into three classrooms.
This school was equipped with tables and chairs for each classroom.
Personalities Concerned with Facilities.—Personalities concerned with
appropriating the money for buying equipment for the school were the follow¬
ing! James Stribling, Allen Moon, Joe Mayfield, Ernest Arnold and Willie
Long. The committee of men collected donations from volunteers, white and
Negro. Some of the plantation owners donated as high as $50*00. Mr. J. K.
Gholston and Mr. J. W. Gholston, were among those donating the larger
amounts. The committee of men made much progress, but readily sensed the
fact that it would take some time to raise the amount of money needed. The
Board of Education asked the parents to raise what they could and the Board
would finish it out.
^Inteiview with Rev. J. H. Mayfield and wife, elderly citizens of the
Comer Community, Comer, Georgia, April 1, 1957•
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The County Board bought about 100 new chairs and the tables were made
by a carpenter in the community. The school was heated by wood stoves^
the wood and coal being furnished by the parents. The very unsanitary
toilet facilities were located In an outer-house. There was no well on the
school groundsj consequently^ the drinking water was procured from the
wells of the neighbors who lived adjacent to the school plant. The first
electric lights for the school were Installed by the parents.
During the 1939-1914.0 session the school began serving "hot lunch”.
The lunches consisted of a hot vegetable, prepared on the heater, milk,
fruit and fruit Juices, light bread, cheese, peanut butter, and lunch meat
sandwiches. The foods were prepared In the cloakroom and the classrooms
were used as lunchrooms for the children.
In 19U2 the School Board, started buying coal for all of the schools.
The enrollment of the school grew; the lunchroom program was dropped; the
two cloakrooms were turned Into another classroom; and another teacher was
added to the staff.
In 19l43-19UU> the Holly Creek School was consolidated with the Comer
Colored School. The auditorium was made Into classrooms with removable
partitions. This mads a vezy uncomfortable situation for all concerned.
Two more teachers were added to the staff; and two more grades were added
to provide a range of grades frlst through eleventh which made the teaching
load heavy; for the six teachers.
Organizational Level.—The Comer Colored School had been an elementary
until until 1933-193U. During this term two more grades were added to
provide for grades first through ninth.
During the 19143-19U4. session the seventh-grade children from the Carlton
School were transported to the Coiner School. In the same year two more
grades were added to the Comer School, thereby providing a school level of
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grades one through eleven; thereby extending the educational opportunity
of Negro children throughout the range of tax-supported public schools*
Number of Teachers*—The data on the number of teachers enployed In
the Comer School for the 193^-1956 period are presented In Table 1, page
384 which Indicates the significant facts to follows
During the school years of 1935”1937» three teachers were enployed for
this school; for the school years 1937-19U7 there were four teachers em¬
ployed In this school; 19U7-1951 there were five teachers eiiployed In this
school; from 19^1-1953 there were six teachers enployed In this school;
and for 1953‘’19^6 there were seven teachers en^loyed in this school*:
Officially^ on January 12, 19$6, all of the Negro schools of Madison
Countyj Ceorgla;» except the Tabor's Chapel School^ were consolidated Into
the Southslde Elementary and Hi^ School, Colbert, Georgia. The Southslde
Consolidated School opened with a pupil enrollment of U50 In the elementary
grades and 200 In the high school grades for a total of 6$0 pupils enrol¬
led* At this time there were 19 teachers, 13 in the elementaxy school
and 6 In the high school division.^
Academic Training of Teachers*—^The data on the extent of the academie
training of teachers of the Comer Colored School for the period 1935-1956
are presented in Table 2, page 39*
During the peidod 1935-19U5> only one of the teachers in the school
held either an A.B. or B.S. degree. Some of the teachers that worked in
this school had less than one year of college work; there was a range of
from 1 or $0 per cent to 2 or 67 per cent of the teachers who had obtained
one year college training*
^Interview with Mr. Lenoir Tiller, Principal of Comer Colored High
School, Comer, Georgia, April 1, 1957*
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Per Per Per Per Per Per Per
Tears No. Cent No. Cent No. Cent No. Cent No. Cent No. Cent No. Cent
1935-36 3 100.0 3 100.0
1936-37 3 100.0 3 100.0
1937-38 k 100.0 h 100.0
1938-39 k 100.0 k 100.0
1939-UO k 100 *0 2 5o.o 2 5o.o k 100.0
19ltO-la 2 5o.o 2 50.0 k 100.0
19Ul-li2 2 5o.o 2 5o.o k 100.0
19U2-U3 2 5o.o 1 25.0 1 25.0 k 100.0
19it3-UU 2 5o.o 1 25.0 1 25.0 k lOO.Q
19UU-lt5 2 5o.o 2 5o.o k 100.0
191+5-U6 2 50.0 2 5o.o k 100.0
19U6-U7 5 100.0 5 100.0
19l*7-U8 5 100.0 5 100.0
19U8-L9 5 100.0 5 100.0
19U9-50 5 100.0 5 100.0
1950-51 5 100.0 5 100.0
1951-52 5 83 1/3 6 100.0
1952-53 1 16.2/3 5 83 1/3 6 100.0
1953-5U 7 100.0 7 100.0
195k-55 7 100.0 7 100.0
1955-56 7 100.0 7 100.0
w
ko
During the period 19U5‘'1955 all of the teachers held either a B.A*
or B. S. degree^
A summary of the data in Table 2 indicate that for the entire period
1935"19U5 ncme of the teachers had obtained a B.S* degree* For the latter
period of 19ii5’*1935 all of the teachers in the Comer School held a B«S«
degree* None of the teachers in Comer High School held a Master’s degree
during the period 1935-1956.
Curricular Offerings«~In general, people think that the primary aim of
the elementary school is to teach the three R's. But there is a rapidly
growing feeling that the elementary school which glyes its pupils no more
than the three R's is not meeting the needs of the present generation* It
is true that a thorough training the "tool subjects" of education must al¬
ways be the foundation of the elementazy curriculum, but the social forces
of the modem world are demanding that the school assume additional responsi¬
bility* Thus, the school has four main tasks during the elementary period;
first, the child must become moderately proficient in the use of language
tools* In addition to the development and refinement of the spoken language,
he is made acquainted irlth four additional language facilities — reading,
writing, listening, and the language of number syinbols* These will occupy
much of the curricular activities of the first six years of the child's
life* The second main task of the elementary school is that of socializa¬
tion* By the time the child is ready to leave the elementary school he
should have learned to live cooperatively with others, and in his general
behavior he should show the elementary qualities of a responsible citizen
to his group; the third task of the elementary school is to hel{> the child as
be nears the end of this period of education to become orientated toward
the next major division of the school system, the school of adolescence* At
Ul
this stage the child Is maturing rapidly and he should now begin to dis¬
cover his emerging Interests suid attitudes* He must aQ.so begin to see
the secondary school as a larger opportunity for his exploration and ex¬
pression*^
Literature^ as well as observation In the various classrooms^ has shown
that the curricular offering has changed more In the time allotment and
the titles of courses than any other way* The writer verifies this change
by selecting dally schedules from each school — one showing the courses>
titles and time allotments before and after some of the Negro schools of
Madison County School System began using the unit Idea system of teaching*
Table 3> pogo h2, shows the curricular offerings of the primary depart¬
ment of the Comer Colored School. The curricular offerings were social
studies^ number workf language arts^ science^ health and creative arts
before the unit Idea was In use during the session 19iiO-19Ul»
The data on the curricular offerings for the Comer Colored School, for
the primary department In 1955-1956, after the incorporation of the unit
plan are presented In Table U* page U3* This schedule shows that the curri¬
cular offerings were as followst core class broad unit-all subject matter
reading, spelling, azlthmetlc, health and English special skills period on
any subject needing attention*
The data on the curricular offerings In the Comer Colored School, for
the Intezmiedlate department In 1955-1956 after the Incorporation of the unit
plan are presented In Table 5> page UU* This schedule shows that the curri¬
cular offerings In this school were as follows! social studies, arithmetic,
enterprises, recreational reading, language arts, practical arts, science
and health*
kelson L* Bossing, Frogesslve Methods of Teaching In the Secondary
School (New lorki Houghton-Mifflin Conpany, 1952), pp* 19-20*
TABLE 3




8tU5 A*M. Social Studies
9tl5 A*M* Number Work Arithmetic
10il5 A.M* Recess
10)30 A.M* Language Arts
11)30 A.M* Science - Health
11)55 A. M. Wash-up - Lunch
12)00 A.M. Noon
1)00 P.M. Language Arts
2)15 P.M* Recess
2)55 P.M* Creative Arts
3)30 P.M. Dismissal
Table 6, page h$$ shows the curricular offerings of the Comer Colored
High School department for the session 1955*1956, after the unit plan was
Incorporated in the Negro Public School System* This schedule shows that
the curricular offerings in this school were as follows) mathematics,
English, health, social studies, biology, clvies, home eoonomlos, agri*
culture, and physical education*
Table 7, page U6, shows the curricular offeilngs In the Comer High
School for the session 19U5-U6 before the Incorporation of the unit plan*
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9:00 Gore Class-Broad Unit All Subject Matter
Reading, Spelling, Health.
Arithmetics, English
10:15 Intermission Mld-Momlng Snack
Toilet Period
10:30 Special Skills




12:00 Supervised Lunch - Play
1:00 Continuation of Unit
Some form of Reading
2:00 Recreation Physical Education
2:U5 Film or Music
3«15 Some form of Art, etc*
3:20 Dismissal
Data taken from the Comer Colored School Records*
The schedule shows that the eaz*rloular offerings In this school were
as follows: mathematics, biology, democracy, American government, English,
history, health, safety, science, and physical education*
Table 8, page hit shows the enrollment of the Comer Colored School,
Comer, Georgia, for the period 1955-1956*
kh
TABLE $
INTERMEDIATE SCHEDULE, COMER ELEMENTARY SCHOOL, MADISON
COUNTY, GEORGIA, 1955-1956
Time Activities
8130 - 8:1^5 Opening Experiences
Room Care, etc*
8»U5 - 10a5 Language Arts, Reading, Oral
Expression, Spelling, Handwriting,
Grammar and Usage
10115 - 10130 Recess
Rest and Relaxation
10130 - iiiU5 Social Studies, History, Geography
ii*U5 - 12100 Preparation for Lunch
I21OO - IlOO Noon
IlOO - 2*15 Mathematics, Science, Health
2*15 - 2*55 Physical Education
Supervised Play
2i55 - 3120 Library
Ibslo
3*20 - 3*30 Preparation for Dismissal
Data taken from the Comer Colored School Records*
TABLE 6




Time Minutes Lenoir Tiller Hugh Goodrum Beatrice Goodrum
8<30 l5 Devotional
8tU5 60 8th & 9th Mathematics
9<li5 60 10th Agriculture
10:U5 10 Rest & Relaxation
10 <55 60 nth & 12th Agriculture
11 <55 65 Lunch
1<00 60 10th Civics
2<00 60 11th & 12th Health
3 <00 30 9th & 10th Phys* Education
300 Dismissal
Devotional Devotional
10th English nth St 12th Home Economics
8th Social Studies 9th Home Economics
Rest & Relaxation Rest St Relaxation
8th & 9th English 10th Home Economics
Lunch Lunch
nth & 12th English 8th & 9th Health
9th Science 8th Conferences
8th Activity nth & 12th Conferences
Dismissal Dismissal
TABLE 7
COMER COLORED HICHi SCHOOL, DAILY SCHEDDLE, MADISON COUNTY, GEORGIA, 19UO-19itl
From To Lenoir Tiller Silas Young Elizabeth King
8j30 9«30 9th St 10th Mathematics 7th Reading 8th English
9t30 10*30 8th Mathematics 10th Democracy 7th Mathematics
IO130 10*50 Recess Recess Recess
10i50 - 11*50 8tk Health, Goremment 7th Language 10th Mathematics
11*50 - 12*50 Noon Noon Noon
12*50 mt i*5o 10th Biology 9th Science 7th Health
l*5o - 2*50 9th English 10th English 7th English









ENROLLMENT OF THE COMER COLORED HIGH SCHOOL, COMER, GEORGU
1935-1956
Years Eorollment
1935 - 1936 120
1936 - 1937 128
1937 - 1938 132
1938 - 1939 lUU
1939 - 19UO 150
19U0 - 19la 159
19U1 - 19U2 165
19U2 - 19U3 167
19U3 - 19UU 200
19hh - 19U5 209
19U5 - 19U6 216
19U6 - 19U7 228
19U7 - 19U8 230
19U8 - 19U9 236
19U9 - 1950 2U0
1950-1951 2U0
1951 - 1952 2Uit
1952 - 1953 2k6
1953-195U 2k6
195U - 1955 250
1955 - 1956 25U
bata taken from Comer Colored School Records*
CARLTON SCHOOL
Introdnetoiy Statement»"«»In this section the data are only concerned
with the history of Carlton School^ Madison County, Georgia, 1935-1957*
HistorLeal Setting*-—The Carlton School had its beginning about the
year of 1890. It was first called the Fork Creek School because the
school was taught in the Fork Creek Church. School started in January
and was held through February. It reopened the first week in July and
closed the last week in August. School was held about four months during
the year. Reverend Sherman Long was the first teacher. There was a large
number of children in this community. Mr. Jim Long and his brother taught
under a brush harbor built by Mitchell Fberhardt, Henry Moore, Don Alexander,
6111 Moon and Jack Huff. This was during the summer months. Mr. Manual
Eberhardt and Carrie Patton taught in the Fork Creek Church from 1895 to
1900.
Personalities Concerned with Facilities.--Personalities concerned with
raising the money to help run the school were the followingt Gip Moore,
George Moore, Jewell Harper and Jol Howard. These persons were the trustees
of the school. These tx*ustees collected donations from the parents to help
biy wood, pay the teachers and get other equipment for the school.
Plant and Facilities.—The first school house was built in 1902. It
had two rooms downstairs with one large room i;q}8tairs for lodge meetings.
This building was built by patrons of the community and members of the Odd
Fellow Lodge. The building originally had boai^ shutters for windows, but
about ten years later the School Board appropriated the money to get glass
windows) boards for siding and shingles for the roof.
The Superintendent paid the Principal $15.00 per month for his salazy,
and gave him $12.50 per month to pay the assistant teacher. They were paid
in money, not checks* The school hours were from nine o'clock to four
o'clock*^
In the year 1938-1939 the Board of Education built a nice two-room
school for the Carlton Community. It was a frame building, the ceiling was
done nicely and there were five big windows in each room. The Carlton
School was the smallest school of the four schools mentioned* The Board
of Education also furnished tables and chairs for the new building. The
cost of the building and equipment was about $1,000*CX). One carpenter
with the help ef the patrons ef the community built this new school building
2
It was a two-teacher school.
Organizational Level.—The Carlton School was always an elementary unit.
It was made \xp of grades one through seven. The first three grades com¬
prised the lower elementary department and grades four through seven made
up the upper elementazy department. The first three grades were grouped in
one room with one teacher and the fourth through seventh were grouped with
another teacher in another room.
Number of Teachers.—The data on the number of teachers enployed in the
Carlton School for the years 1935-1956 are presented in Table 9» page 50,
which indicates the significant facts to follow.^
Throughout the school years of 1935-1956, there were only two teachers
allotted and ei^loyed per year for this school.
Academic Training of Teachers.—The data on the extent of the academic
training of teachers of the Carlton School for the period of 1935-1956 are
presented in Table 10, page 5l*
^Interview with Mr. <i^aoob Mailey, a former student of the Old Fork
Creek School (Carlton), March 6, 1957.
^Data taken from records in Superintendent's Office, March 8, 1957*
Danielsville, Georgia (Madison County, Georgia).
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1935-36 2 100.0 2 100.0
1936-37 2 100.0 2 100.0
1937-38 2 100.0 2 100.0
1938-39 1 5o.o 1 5o.o 2 100.0
1939-UO 1 50.0 1 50.0 2 100.0
19U0-U1 1 5o.o 1 50.0 2 100.0
19Ul-l;2 1 50.0 1 5o.o 2 loo.o
19U2-U3 1 50.0 1 5o.o 2 100.0
19U3-UU 1 50.0 1 5o.o 2 100.0
19HU-U5 2 50.0 2 100.0
19U5-U6 2 50.0 2 100.0
19U6-U7 1 5o.o 1 50.0 2 100.0
19U7-U8 1 5o.o 1 5o.o 2 100.0
19U8-U9 1 5o.o 1 50.0 2 100.0
19U9-50 1 50.0 1 5o.o 2 100.0
1950-51 2 100.0 2 100.0
1951-52 2 100.0 2 100.0
1952-53 2 lOO.G 2 100.0
1953-5U 2 100.0 2 100.0
195U-55 2 100.0 2 100.0
1955-56 2 100.0 2 100.0
52
During the 1935*‘19U6 decade neither of the two teachere had obtained
a college degree* One of the two teachers received a college degree In
19U7> aiid ether teacher received the college degree In 1952* Since
1952j the two teachers enfileyed In the Carlton School have held the
college degree.
Curricular Offerings »»^-The data on the curricular offerings for the
Intermediate depairtraent of the Carltcsi School, 1935-1956, are presented
In Table 11, page 53* This schedule shows that the curricular offerings
In this school were as follows! spelling, writing, English, reading,
geography, arithmetic, hlstozy, health, science, art and physical education*
The data on the curricular offerings in the primary department of the
Carlton School, 1935-1956, are presented In Table 12, page This
schedule shows that the currlculeu: offerings were as follows! social studies,
reading, story telling, language arts, arithmetic and creative art*
Enrollment *—^The data on the enrollment of the Carlton School for the
year 1935-1956 are presented in Table 13, page 55*
During the 1935-19U5 decade, the enrollment ranged from 39 to 6? with an
average number of 55 students enrolled per year during this period*
During the 19U5-1955 period, the enrollment ranged from U2 to 75 with
an average number of 67 students enrolled per year in this school*
Summarization of the data on the enrollment of the Carlton School
for the period 1935-1956 Indicated that the lowest number of students en¬
rolled was 39 during the period 1935-1956 session, with the largest enroll¬
ment of 75 for the 1955-1956 school year* Althou^ there was a steady
increase in the enrollment for the entire 1935-1956 period, there were
alternate rises and drops In the enrollment from year to year*
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TABLE U
INTERMEDIATE SCHEDULE, CARLTON SCHOOL, MADISON COUNTY,
GEORGIA, 1955-1956
Time Activities
8130 - 8*U5 Devotional Exercises
8ili5 - 9)U5 Spelling and Writing
9»U5 - 10*30 Ailthmetic
IO130 - 10)1)5 Recess
10iU5 - 11*1)5 Language
UiU5 - 12)00 Handwriting and Art
12)00 - 1*00 Noon
1)00 - 1*30 Reading
1)30 - 2)00 Geography
2)00 - 2*30 Pl^sical Education
2*30 - 3*00 History
3*00 - 3*30 Health and Science
3*30 Dismissal
Data taken from the records of Carlton School*
Soelo-Eoonomlo Factors that Influenced the Enrollment*»~The following
are the socio-economLo factors that influenced the enrollment of the Carl¬
ton School)
1. Lack of enforcement of conpulsory school attendance laws*
2* Low economic status of parents*
3* Attitude of parents*
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TABLE 12
PRIMARY SCHEDULE FOR THE CARLTON SCHOOL, MADISON COUNTY,
GEORGIA, 1955-1956
Time Activities












Data taken from tiie records of Carlton School*
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Introductory Statementthis section the data are only concerned
with the history of Tabor's Chapel School, Madison County, Georgia, 1935“
1956.
Historical Setting.—»The Tabor's Chapel Elementary School had its be¬
ginning in the Tabor's Chapel Methodist Church, located at the extreme
northern end of Madison County, at Ila, Georgia, in the year 1895. One
teacher, Mrs. Essie McKeever, conposed the faculty, with 30 pupils making
up the student personnel. The terra would begin in the fall after harvest¬
ing of the crops were over, and last for 60 or 70 days. Mrs. McKeever
soon left this section. Mr. Scott, who lived in the community and was a
key person, was also interested in education for Negroesj therefore, he called
together the people of the community along with relatives and close friends
and elected Miss Mabel Scott, his daughter, as the teacher. Miss Scott
taught in the Church for a number of years. In the year 1905 the patrons
bought logs and had them sawed into lumber and built the first combined
school-house and lodge-hall.
Plant and Facilities.—Records of early plants and facilities for Negroes
have revealed the fact that the first plants and facilities for Negroes in
Madison County were made available to them because of their own efforts.
In 1929-1930 under the administration of Mr. J. A. Griffieth, the first
school-house was built in Madison County for Negroes. The building was
situated on the Church property which was a two-acre site and consisted of
three classrooms and two cloak-rooms. Two of the classrooms were very large
with folding doors which could be opened to make one large room for mis¬
cellaneous uses. The cost of the building was about $200.00.^
Interview with Mrs. Susie Arnold, former teacher of Tabor's Chapel
School, Colbert, Georgia, March 30, 1957.
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Personalities Gonoemed with Plants and yacllltles»~-»The patrons and
friends of the ooramunity raised money in various ways to go towards the
construction of the school. The persons most concerned about raising
money for the school were the following! Young Scott, then Chairman of
the Tinistee Board, and now. President of the P. T. A.j Claud Yinson,
Preston Williams, Qeorge Beasley, Sr., Oscar McWhorter, Rev. J. A. McIntosh,
Phillip Pittman and Ralph Scott. After a certain sum of money was appro¬
priated, the Committee went to consult the Superintendent of Schools, Mr.
J. A. Griffieth. The Superintendent discussed the Committee's report with
the Board of Education, and it was agreed upon to build the Negro school.
This committee raised $300.00 of the money and the Board pedd $900.00. The
school was completed and deeded to Madison County School Board for the Negro
population of Ila, Georgia in October, 1.929?'
The first school personnel were Miss Ruth Moon, Principal, and Miss
Mattie Moon, teacher. Neither of the two was a college graduate. Salaries
ranged from $35.00 to $25.00 per month for a five-month term. The enroll¬
ment was 80, and the grade-level was first through seventh. The first
school session in the new building was 1929-1930.
The general features of the classrooms were as followsi the rooms were
celled unpalnted, there were no electric lights, the benches were made by
a carpenter in the community, there were five regular windows in the large
room, and one window in each cloakroom.
The school enrollment grew from year to year with a teaching being
added in 1938-1939 and in 19i!5-19U6. The two cloackrooras weremade into
classrooms. During the term 1950-1951, the enrollment had grown to 173,
consequently, another teacher was added. This rise in the enrollment and
^Data taken from the records filed and coupiled in the Superintendent
of Schools' Office by the writer, March 28. 1957*
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tha ase of the small and unventilated cloakrooms for classrooms produced
a situation which was unpleasant for both teachers and pupils* The writer
had a chance occasionally to visit this school^ and it was the most
crowded situation that ever existed in a school*
A suzvey was made of the schools of Madison County in 1951*-1952* A site
was purchased one mile from Ila, Georgia for the Northside Elementary
School. This site was a plot of nine acres* It was purchased from Mr*
J. W. Westbrooks at a cost of $700*00* The Northside Elementazy School
was built in 1955-1956^ and was occupied in Aprils 1956* This plant was
built by the State Building Authority and the Madison County Board of Edu¬
cation. The cost of the building was about $100,000*00* It is a nice modem
brick structure with five classrooms, kitchen, cafetorium, principal's of¬
fice, teachers' lounge, central heating, and is well equipped with new furni¬
ture* The color scheme throughout the building is beautiful* The yard
is not paved as yet* Grass has been sown near the sides of the building
and it is a beautiful site*
Organizational Level*—Since the consolidation of the Northside School
in 1955-‘1956, the first grade teacher has one grade; the second-grade teacher
has one grade; the third-grade teacher has two grades, third and fourth;
the fifth-grade teacher has one grade; the sixth grade teacher has two
grades, sixth and seventh; with some of the teaching of these grades being
done by the principal*^
Number of Teachers*—The data on the number of teachers enployed in
the Tabor's Chapel School, now, the Northside Elementary School, 1935-1956,
are presented in Table lU, page 59, which indicate the significant facts
to follows
Data taken from Noz*thside Elementary School, April 2, 1952*
$9
TABLE lU
NUMBER OF TEACHERS, TABOR'S CHAPEL SCHOOL, lU, GEORGIA
1935-1956











































Data taken from iSuperintendent' s Office March h, 1957 ledger, page i*3
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For the 1935-1938 period there were 2 teachers| for the 1938-19it3 period
there were 3 teachers; for the 19U3-19U9 period there were U teachers; for
the 19U9-195U period there were 5 teachers; and for the 195U-1956 period
there were 6 teachers* It is of interest to note^ that the consolidation
did not increase the number of teachers employed, but relieved a terribly
crowded condition*
Academic Training of Teachers*—«The data on the extent of the academic
training of teachers of the Tabor's Chs^el school and Northside School for
the years 1935-1956, are presented in Table 15, page 61.
The data revealed that the number of teachers with less than 1 year of
college training ranged from a low of 1 or 100*0 per cent in 1938-1939 to
a high of three or 75*0 per cent in 19U7-19U8, and again in 1952 there was
1 or 20*0 per cent with less than a year of college training*
The number of teachers with a college deg]:*ee ranged from 3 or 60*0 per
cent to or 83*0 per cent during the teznas 1953-1956* There ware 2 or U0*0
per cent of the teachers with less than four years of college training dur¬
ing the term of 1955-1956, and one teacher with high school training in
1955-1956.
Currioular Offerings*—Schools have no basis for existence except that
or providing helpful means in meeting the problems and various needs of life
itself* The cdrcumstances of our times make it Imperative that the school
should offer children more than book learning in the classrooms* It mst,
indeed, make use of all the community's resources for providing children
with direct and valuable contacts with environmental reality* Experimenta¬
tion along this line has already begun in school at every level but it
needs to be extended with great rapidity* Every community offers many
opportunities to the schools for such experimentation* These should be
TABLE 1$
DISTRIBUTION OF THE ACADEMIC TRAINING OF THE TEACHING PERSONNEL IN THE TABOR’S CHAPEL

























1935-1936 2 100.0 2 100.0
1936-1937 2 100.0 2 100.0
1937-1938 2 100.0 2 100.0
1938-1939 1 33*0 2 67.0 3 100.0
1939-19UO 1 33.0 2 67.0 3 100.0
19UO-19U1 1 33.0 2 67.0 3 100.0
19U1-19U2 3 100.0 3 100.0
19U2-19U3 ' 3 100.0 3 100.0
19k3-19hh 3 75.0 1 25.0 100.0
19iiU-19k5 3 75.0 1 25.0 U 100.0
19lt5-19it6 3 75.0 1 25.0 k 100.0
19U6-19U7 2 5o.o 1 25.0 1 25.0 k 100.0
19U7-19U8 2 5o.o 1 25.0 1 25.0 k 100.0
19U8-19U9 2 50.0 1 25.0 1 25.0 i* 100.0
19U9-19UO 1 2o:.o 2 5o.o 1 25.00 1 25.0 5 100.0
1950-1951 1 20.0 2 5o.o 1 25.0 1 25.0 5 100.0
19la-1952 1 25.0 1 25.0 3 5o.o 5 100.0
1952-1953 2 20.0 1 20.0 1 20.0 U 100.0
1953-195U 3 60.0 2 50.0 5 100.0
195U-1955 2 Uo.o 3 60.0 5 100.0
1955-1956 2 17.0 k 83.0 6 100.0
2 17.0 k 83.0 6 100.0
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rigorously uncovered and the school should take the Initiative in persuad¬
ing the community to make them available.^
Table 16> page 63$ shows the curricular offerings of Tabor's Chapel
School and Northside School for the session 1955-1956 after the unit plan
was incorporated in the Negro School System. This schedule shows that the
curricular offerings in the primary department were as follows i core
class broad unitj all subject matter readingj spelling^ arithmetic« health
and English; special skills period on ary subject needing attention*
The data on the curricular offerings in Tabor's Chapel School, inter¬
mediate department in 1955-1956 after the Incorporation of the unit plan
are presented in Table 17, page 6U. This schedule shows that the curricular
offerings of this school were as follows! social studies, arithmetic, enter¬
prises, recreational reading, language arts, practical arts, science and
health. The writer was unable to secure a schedule for the elementary
department before the unit plan was incorporated in the Negro School System,
Madison County, Georgia.
Enrollment.—The data on the enrollment of the Tabor's Chapel School,
now Northside Elementary, for the years 1935-19U5 are presented in Table
18, page 65*
During the period 1935-19U5 the enrollment ranged from 80 to l50 with
an average number of 120 students enrolled in this school* During the
19U5-1955 decade the enrollment ranged from 154 with an average
number of 165 students enrolled in this school*
Summarization of the data on the enrollment of the Tabor's Chapel School
for the period 1935-1956 indicates that the lowest enrollment occurred
during 1935-1936 when the enrollment was 80; and there was slight fluctua¬
tion of the enrollment with a tendency towaz^ an Increased enrollment, with
the highest enrollment of 182, for the period 1935-1956*
^E* G. Olsen, School and Community (New York: PrenticeaHall), p* 291*
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TABLE 16













Socio-Economic Factors that Influenoed the Enrollment*—-The following
are the socio-economic factors that Influenced the enrollment of the Tabor's
Chapel, (Northside Elementary) Schooli
1. Lack of enforcement of con^ulsoxy school attendance laws*




INTERMEDIATE SCHEDULE, TABOR’S CHAPEL SCHOOL, MADISON
COUNT!, ILA, GEROGIA, 1935-1956
Tins Activities
8130 - 8*1*5 Devotional Exercises
8jii5 - 9*U5 Spelling and Writing
9»U5 - 10*30 Arithmetic
IO13O - 10*1*5 Recess
loiU5 - 11*35 Language
ll»35 - 12*00 Handvriting and Art
12*00 - 1*00 Noon
1*00 - 1*30 Reading
1*30 - 2*00 Geography
2*00 - 2*30 Physical Education
2*30 - 3*00 History
3*00 - 3*30 Health and Science
3*30 Dismissal
County, Carlton, Georgia, April 1957*
65
TABLE 18














































Data taken from the labor's UhapeX School Records
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WAGGONER'S GROVE SCHOOL
Introductory Statement*—In this section the data are only concerned
with the history of Waggoner's Grove School, Madison County, Georgia,
1935-1956.
Historical Setting.—The Waggoner's Grove School had its beginning in
the New Hope Methodist Church, Colbert, Georgia around the year 1885. Mr.
Harry Foote was a very religious and civic-iainded old man in the community.
There was a Mr. Jim Waggoner, a large plantation owner, who lived near the
ehurchi therefore, Mr. Foote asked Mr. Waggoner to sell him enough land
for a church. Mr. Waggoner told him. If he wanted the land for the church,
he would let him have it cheap. Mr. Foote bought two acres for thirty
dollars. In turn, the people of the community bought the land from Mr.
Foote and built a small church. A year later they building a combined
school and lodge hall. In those days there were no Insurance companies,
so every community had a lodge which provided the services of siok-^care
and burial expenditures.
This old school-house, built partly of logs, was used until the year
1932. In March of 1932, a stozmi conpletely destroyed the church and the
school. ■
In the summer of 1932 the Board of Education and the citizens built a
five-room schoplhouse. The citizens furnished the framing and the Board
of Education furnished the other boards, floor and metal top. The writer
happened to be the first principal of the new school. In Noveidser, 1932,
after Thanksgiving, the new school was opened with two teachers, Mrs.
Bertha M. Carithers and Mrs. Georgia Barnett.
The new school building had the following featuresi (a) two separate
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large olassrooms, each with five large windows^ (b) a third large class-
room) with two large windows, (c) two cloakrooms, each with a large
window. This physical facility as originally constructed, was used for
about six years} thereafter, the single large classroom was partitioned
to provide two smaller classrooms. The physical environment of the school
was veiy uncomfortable} for the rooms were hard to heat with wood-stoves
In the winter and miserably hot In the summer months. Further, each of
the classrooms served two grades} each grade with approximately forty pupils
and a teacher. The school population continued to grow until In 19U2-
19U3 s third teacher, HLss Charlene Banks, was added. In 19U8-19U9 two
more teachers, HLss Geneva Moon and Mrs. Carrie Washington were added to
the staff. By this time the school was offering work In grades 1 through
9. In I9U9, the Rowe's Hill fiohool was consolidated with the Waggoner's
Grove School*
The Waggoner's Grove School was the first Negro school In Madison
County, Georgia to have transportation facilities. This school bus was a
canvass-top truck converted to the service of transporting school children.
This transportation facility was used for two years until the 1950-1951
school year when the School Board provided two regulation school buses*
In 1950-1951, two more teachers, Mr. Calvin Durham and Mrs. Moselle Thomas,
were added to the staff} and the 10th and 11th grades were added to the
eux*riculum pattern. In 1951-1952, another teacher, Mr* James Moody, was'
added to the staff} and the 12th grade was added to the curriculum pro¬
gram* Hence, 1951-1952 marked the rise of the Waggoner's Grove School to
the status of providing a 12-year school program. With the continued In¬
crease In the school population, Mrs. Susie Me* Arnold was added to the
staff In 1955-1956 to make a total of eight teachers enployed In this
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school which bad grown into the largest school for Negroes in Madison
County) Georgia.
Organizational Level.--The Waggoner's Grove School had been an ele¬
mentary until until the school year of 19li.8-19U9 • For the school year of
19U8-19k9) the 8th and 9th grades were added. The school population con¬
tinued to increase) consequently) in 1950-1951 the 10th and 11th grades
were added) and in 1951-1952 the 12th grade was added to the curriculum
program. However) during this period of the school's development there
were from one to three grades grouped in one room.
Number of Teachers.—The data on the number of teachers employed in
the Waggoner's Grove School for the years 1935-1956 are presented in Table
19> ^9$ which indicates the significant facts to follow.
During the school-term of 1935-19142) two teachers were employed for
this schoolj for the school years 19U2-19U9) there were three teachers em¬
ployed in this school} for the terms 19U8-1950) five teachers were employed}
and in 1955-1956) there weiw eight teachers employed at the Waggoner's
Grove School.
Academic Training of Teachers.—The data on the extent of the academic
training of teachers of the Waggoner's Grove School for the years 1935-1956
are presented in Table 20) page 70. During the period of 1935-1956) none
of the teachers of the Waggoner's Gove School had obtained a B. A. degree.
The first teacher in this school who held a B. A. degree was enployed for -
the 19it7-19lt8 school year. The 1950-1951 school term witnessed the up¬
grading of teacher requirements} for all of the teachers in Waggoner's
Grove School who did not hold a State license were disqualified. Beginning
with the school term of 1952-1953* all teachers in the Waggoner's Grove
School held a college degree.
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TABLE 19
NUMBER OF TEACHERS IN THE WAGGONER‘S GROVE SCHOOL MADISON
COUNTY, GEORGIA, 1935-1956






















Data taken from the Waggoner's Grove School Records*
Curricular 0ffering8*—Schools have no basis for existence except that
of providing helpful means in meeting the problema and various needs of life
itself* Only as knowledge, habits, skills, attitudes. Ideals, and appreola-
tions develop in the schools are operative in meeting the problems of life
are they of real educative•value•
Table 21, page 72, show the curricular offerings in the Waggoner*8
Grove School for the session of 1955-1956 after the incorporation of the
^George W. Frasier and Windfield D. Armentrout, An Introduction to
Education, Ginn & Company, New York, p. 280«
TABLE 20
DISTRIBUTION OF THE ACADEMIC TRAINING OF THE TEACHING PERSONNEL IN THE WAGGONER'S GROVE



























No. Cent No. Cent
1935-36 1 5o.o 1 5o.o 2 100.0
1936-37 1 5o.o 1 5o.o 2 100.0
1937-38 1 50.0 1 5o.o 2 100.0
1938-39 1 5o.o 1 50.0 2 100.0
1939-ltO 1 50.0 1 5o.o 2 100.0
19U0-U1 1 5o.o 1 50.0 2 100.0
19lil-U2 1 5o.o 1 5o.o 2 100.0
19U2-li3 1 33.0 2 67.0 3 100.0
19U3-UU 1 33.0 2 67.0 * 3 100.0
19UU-U5
19U5-U6 2 67.0 1 33.0 3 100.0
19U6-U7 1 33.0 2 67.0 3 100.0
19lt7-U8 1 33.0 2 67.0 3 100.0
19li8-k9 3 100.0 3 100.0
19U9-50 1 20.0 1| 80.0 5 100.0
1950-51 1 20.0 k 80.0 5 100.0
1951-52 1 Ik 2/7 6 85 5/7 7 100.0
1952-53 7 100.0 7 100.0
1953-5U 7 100.0 7 100.0
195U-55 7 100.0 7 100.0
1955-56 7 100.0 8 100.0
o
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unit plan in the Intermediate department* This schedule shows that the
curricular offerings of this school were as followsi social studies^
arithmetic* recreational reading* language arts* practical arts* science
and health*
Table 22* page 73* shows the curricular offerings for the Waggoner's
Grove High School department for the session 1955-1956* which shows the
curricular offerings after the unit plan was Incorporated In the Negro
School System*
The writer was unable to secure schedules from the Waggoner's Grove
School before the Incorporation of the unit plan*
Enrollment *—The data on the enrollment of the Waggoner's Gove School
for the years 1935-1956 are presented In Table 23* page 7U*
During the 193U-19U5 decade t he enrollment ranged from 79 to 90 students *
with an average number of 8U students per year during this period*
During the period 19U5-1956* the enrollment raiiged from lOU to 257 students*
with an average number of 167 students per year enrolled la this school*
A summary of the data on the enrollment of the Waggoner's Grove School
for the period 1935-1956 Indicates that the lowest nuinber of students en¬
rolled was 79 during the 1935-1936 sesslonj and that there was a slight
Increase every year In the enrollment* The highest enrollment was the
term 1955-1956* which was 257* the same year of consolidation*
Years of Tenure for the Teachers of Madison County* 1956-1957*— Table
2U* page 75* shows service tenure held by teachers now teaching In the
schools of Madison County* Georgia* 1956-1957*
Years of tenure ranged from a low of 1 year for three teachers to a
high of 27 years for 1 teacherj there were five teachers with a tenure
of from 23 to 26 years | two teachers with a tenure of lU yeabsi there were
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TABLE 21
intermediate schedule, WAGGONER'S GROVE SCHOOL, MADISON COUNTY,
GEORGIA, 1955-1956
Time Activities
8j30 - 8:Ii5 Opening Exercises, Room Care, Etc*
8jU5 - ioa5 Language A;^s, Reading, Oral
Expressions, Spelling, Handwriting,
Grammar and Usage
ioii5 - 10130 Recess
Rest and Relaxation
10130 - lliU5 Social Studies, History, Geography
iitU5 - i2«oo Preparation for Lunch
12100 - liOO Noon
liOO - 2j15 Mathematics, Science, Health
2ji5 - 2'55 Physical Education, Supervised
Play
2:55 - 3*20 Industrial Arts, Library, Music
3*20 - 3*30 Preparation for Dismissal
Data taken from the Waggoner's Grove School Records*
four teachers vlth a tennre of from 8 to 10 years; there were four teachers
with a tenure of 6 years; there were 6 teachers with a tenure of from 2
to 3 years; and three teachers with a tenure of one year* In this period
twenty-five teachers gave from one to twenty-seven years of service to
the Negro schools of Madison County, Georgia*
Instructional Cost*—The data on the Instmictlonal Cost, Including
materials, supplies and Supervision In Negro Schools of Madison County,
Georgia, 1935-1956, are presented In Table 2$, page 76t reveal the perti¬
nent facts which are as followsi for the 1935-1936 period, the instructional
TABLE 22
WAGGONER'S GROVE HIGH SCHOOL DAILY SCHEDULE, MADISON COUNTY, GEORGIA, 1955-1956
Time
In
}fi.nates B. M. Carlthere C. Durham J. M. Moody I. S. Glover
8j15 15 11th & 12th Homeroom 8th Homeroom 10th Homeroom 9th Homeroom
8130 12th Mathematics 9th English nth History 8th Agriculture
9*30 60 9th Algebra 10th English 12th U.S. History nth Agriculture
10J30 60 10th dries nth St 12th English Library 8th Conference
11130 60 8th Mathematics 9th Library 10th Biology 12th Agriculture
12*15 U5 Noon Noon Noon Noon
1*00 60 7th History nth St 12 Music 9th Phys* Education Library
2*00 60 Library 9th Science nth Geoi^try nth Conference

































DISTRIBUTION OF YEARS OF TENURE FOR THE RESPECTIVE TEACHERS
OF MADISON COUNTY FOR THE YEAEES 1935-1956
Teacher Years of Tenure
1. Mrs. Bertha M. Carlthers 27
2> Miss Geneva Moon 26
3. Mr. Lenoir Tiller 26
U. Mrs. Mozelle Thoiaas 25
5* Mrs. Lurene Dowdy 25
6. Mrs. Carrie Malley 23
7* Miss Lucille Moon ll»
8. Miss Ina B. Moon lit
9* Mr. Robert Calloway 10
10. Mrs. Carrie Washington 9
11. Mrs. Lucille Williams 9
12. Mr. Calvin Durham 8
13. Miss Pollle Nolan 6
lU. Mr. James Moody 6
15. Miss Savannah Webb 6
16. Mr. Hugh Goodrum g
17. Mrs. Beatrice Goodrum 3
18* Mrs. Ola C. Minnifield 3
19. Mrs. Susie Arnold 2
20. Miss Rosa Strong 2
21. Mss Geneva Powers 2
22. Mr. B. J. Wilcox 2
23. Mrs. A. Amos 1
2U» Mr. Iro S. Glover 1
25* Mrs. Ruth V. Beasley ^
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cost ranged from a low of $2j786*90 to a high of $^0«6UO*95 in 1955*’1956*
For the 1935-19U5 period the instructional cost ranged ffora a low of
$2,786.80 to a high of $8,8l6.li.8 in 19Ui|.-19U5» For the period 19U5-19ii9,
the Instruction cost ranged from a low of $10,U82.U0 to a high of $20,67U*82
in I9U8-I9U9. For the period 1950-1953* the instructional cost ranged
from a low of $30,7U6.U8 to a high of |37,U26.82 in 1952-1953* For the
period 195U-1956, the instructional cost ranged from a low of $U0,106.16
to a high of $50,6U0.92 for the year 1955-1956
TABLE 25
INSTRUCTIONAL COST, INCLUDING MATERIALS, SUPPLIES AND













































Data taken from the Annual Session Report of Public Education,
Madison County School Boaixi, 1935-1956, Danielsville, Georgia.
CHAPTER IV
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Rationale*—-It is only by knowing the past that we understand the
present, for the present is merely one phase of development which has been
underway continuously since human history began* To be an intelligent
citizen of his community, a man must know the history of the making of it*
No social life has been maintained without the guiding facts of history*
History reveals the weakness, strengths, and acconplishments of a group
and thereby serves as a guide for blueprinting the future*^
"Growth and development" should be our fundamental consideration when
thinking of educational movements* This fact applies to the individual,
social and national groups, and civilization as a whole* Education is
derived from many agencies, it is known largely by what it does, rather
than what it is, and is the sum total of all the experiences derived
therefrom*
Statement of the Problem.—The problem involved in this study has
been to trace the growth and development of Negro education In Madison
County, Georgia during the peilod 1935-1957*
Scope and Limitation*~~This study has been concerned with the period
between 1935<-1957* This period was chosen because it marks the occurrence
of the largest number of significant events in the development of Negro
schools in Madison County, Georgia* Unfortunately there are many gaps
^E. Wallis and C. Wallis, Our Social World (New Yorkr Macmillan Com¬
pany, 1950), p* 128*
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in the data pertaining to the developraent of the Negro system of schools
in Madison County} Georgia because records and reports were not continu¬
ously kept firom yean* to year until most recently. However} the writer
believes that} in the main} the piotuz*e presented throughout the study
is in line with the prevailing conditions as reflected in the available
data of probably authenticity.
Puipose of the Study.—The Major purpose of this study was to give
an account of the growth and development of Negro education in Madison
County} Georgia for the period 1935-1957* The specific purposes of this
research were as followsi
1. To determine the historical setting of Negro education in
Mauiison County} Georgia for the period 1935-1957•
2. To determine the pioneers auid what their contributions were
to the Negro schools in Madison County during the period of
1935-1957.
3. To ascertain the development of plants and facilities of the
schools for Negroes in Madison County during the period of
1935-1957.
I4.. To ascertain the status of Negro educational personnel in the
schools of Madison County during the period 1935-1957•
To determine the trends of curricular offerings in the Negro
schools of Madison County during the period of 1935-1957*
6. To determine the enrollment and average dally attendance ^ the
Negro schools of Madison County} Georgia during the period
1935-1957*
7* To determine the source and amount of financial support of
Negro schools of Ma(^son County} Georgia during the period
1935-1957*
8. To asceii;ain what socio-economic factors influenced the develop¬
ment of education for Negroes in Madison County} Georgia for
the period 1935-1957*
9. To determLno the influence of the Negro schools in the respective
communities as reflected by the status of their graduates.
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10* To determine the extent of the development of the program of
pupil transportation for the Negro schools of Madison County^
Georgia, 1935-1957•
11. To determine the educational trends in Negro schools of Madison
County, Georgia.
Definition of Terms»—The significant terras which were used through¬
out this study are characterized in the statements to follow.
1. The term, '*County School System”, as was used in this study,
refers to the unit of public schools within a political county
supervised and directed by its own administrative personnel.
2. The terra, "educational personnel”, as was used in this study,
refers to aU of the teachers, principals, and supervisors,
together with the superintendent and School Board members
wherever possible.
3. The term, "curriculum”, as was used in this study, refers to
all of the e:q>erienoes and activities in the program of the
school and under its immediate direction and guidance <•
1:^. The term, "socio-economic", as was used in this study, refers
to selected aspects or factors in the school and economic
patterns of the people.
5. The term, "transportation”, as was used in this study, refers to
the provision of buses either owned by the school or paid for
by the School Boaxxi which are used to convey pupils to and
from school.
6. The term, "consolidated school", as was used in this study, refers
to a large school unit which has been made possible by the merger
of two or more smaller school units.
Locale tuid Research Design.—The significant aspects of the locale
and research design of this study are characterized belowi
Locale.—The locale of this study was the public schools of Madison
County, Georgia during the school year of 1956-1957^ with the South Side
High School, Colbert, Georgia being the center of the field work connected
with the gathering of data.
Method of Research.—A combination of the historical and descriptive
survey method of research, enploying the specific techniques of interviews,
school visitations, official records and the records from the Madison
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County School Boards were used to gather the data necessary for this re¬
search*
Subjects and Materials*—»The subjects and materials involved in this
research werei the total educational personnel concerned with the Negro
Public Schoolsi Nadison County« Georgia; interviews had with individuals;
records in the office of the Superintendent of Schools and in the office
of Madison County School Board, for the period 1935~1957*
Treatment of Data*—-The data were collected during the school year
1956-1957 as indicated by preliminary inquiries prior to this research
approval, with the details of the necessary field work and handling of
the data being done by the writer, with the office in her school, Colbert,
Georgia*
The summary of the data will follow this patterns
(a) Historical Setting of the Schools
(b) Church School Days
(o) Influential Personalities in the Development of the Schools
(d) Organizational Level of the Schools
(e) Plants and Facilities of the Schools
(f) Teaching Personnel of the Schools
(g) Curricular Offerings of the Schools
(h) Pupil Personnel - Enrollment
(i) Sooio-Economio Factors Influencing School Enrollment
(j) Auxiliary Agencies
(k) Financial Support of the Schools*
In the subsequent sections of the present chapter will be found, in
the order listedt
1* The Summary of Related Literature Pertinent to the Problem
2* Summazy of the Basie Findings
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3. The Conclusions, Inqpllcatlons, and Recommendations as
derived from the data.
Summary of Related Literature.—The related literature pertinent to
this research Is here summarized In the paragraphs to follow.
It Is fascinating to trace the progress of education from a clandestine
system to an Intricate system of public schools, and colleges. Negro edu¬
cation has made slow progress In all the Southern states. The historical
setting of early education for Negroes was found to be a gradual and slow
process with many Inpedlments and handicaps. The greatest handicaps
encountered during the development of the school weret lack of school
buildings, lack of qualified teachers, lack of equipment and lack of
enriched curricular. Factors that have Influenced the origin and growth
of Negro education arei philanthropic agencies, or educational foundations,
such as the Peabody Fund, the Anna T. Jeanes Fund, the Julius Rosenwald
Fund} legislative enactments by the various states} and of the great Im¬
portance, the Negro's eagerness to get schools for himself.
School plant and facilities are always considered along with a con¬
solidation movement. School buildings of adequate size and number to house
all the activities of the school program are assets to a constructive
educational program. It Is no longer a question of how the teacher Is to
teach or how the pi^lls are to study} the problem Is to find what conditions
must be fulfilled In order that study and learning may take place. There
Is a great relationship between beautification of school grounds and plants
and facilities. Your school grounds are exan^les of the pxlde of the
entire community. Llteratui:*e has revealed that the pl:yslcal plants and
facilities of many of the schools do not meet the requirements to cairy out
a modem program of education.
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The organizational level of schools does not follow any one pattern*
The traditional type of organizational level is the 8-H plan, but the
6-3-3 plan has been gaining popularity. A variation of the 6-3-3 plan
is the 6-6 plfiua for those schools which choose to combine the high school
in one continuous pattern* When thinking of organization, we are not to
think of only that which goes by the name of "School System" — the school
board, superintendent and buildings, the engaging and promotion of teachers,
etc. These things enter in and are iiqportant, but the fundamental organiza¬
tion is nothing but getting things into connection with one another so that
they work flexibly and fully*
The enrollment has been on the increase for some timej the revolutionary
increase in the school enrollment is the product of many forces, namelyt
births, internal migration. World War II, changes in populations, income,
and the like*
Curricular offerings in the public schools have always presented a prob¬
lem of major concern. A school curriculum is a device to provide a form
of reference for the necessary experiences and models, real and vicarious,
from which boys and girls learn* The Negro schools of the South are faced
with the responsibility of supplying the Negro population with basic literacy
required for understanding his world| the school must also supply him with
an education that leaves him free* "The Progressive Education" issue has
stressed the Inportaurice of thinkingj it gives the pupils something to do
and the doing is of such nature as to demand thinking, and learning
naturally results* The secondary curricular and conventional procedure
will not be abandoned for a long time; but many changes have been made
recently to formulate the curricular to the natural activities of the child*
The extra-curricular program of the school lias two justifications! first.
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they offer the school its best opportunity to help pupils to do certain
desirable things they are going to do anywayj second, they offer a ready
channel through which the school may utilize the spontaneous interest
activities of the adolescent and through these to higher types of acti¬
vities. The extra-curricular activity program has come up the hard wayj
it has been beset by many hazards^. The issue most high schools face today
is not should they have an extra-curricular activity program but what can
they do to perfect this program as to benefit the pupil. Extra-curricular
activities refer to all organized informal pupil activities.
The academic training of teachers in the public school has inproved
steadily through the years. The revolution of the status of teachers has
been marked by a number of significant legislations. The field of Negro
teacher personnel has not been widely explored especially on the elementary
and secondary levels. In response to "Job Satisfaction" wishes of teachers
it was found that the things they wanted most werei pleasant working condi¬
tions} a sense of belonging} fair treatment} a sense of achievement and
growth} recognition of contributions} participation in deciding policy} and
an opportunity to maintain-respect.
When salaries of professional groups are conpared the teachers are at
the bottom of the list} shortly after the depression of 1930, teachers’
salaries have had a gradual Increase and a rapid one during the Second
World War} but the teachers' salaries are still far short of what they
should be.
Financial Support of the public school is derived from the following:




Historical Setting of the Schools*—^All of the schools of the Negro
public school system of Madison County, Georgia began in churches.
The very earliest form of public school for Negroes was begun in
1885 at Danielsville, Georgia in a log church.
The Carlton School had its beginning in the Fork Creek Baptist Church
in Madison County, Carlton, Georgia in 1890.
The Comer School was organized in 1886 in the Springfield Baptist
Church, Comer, Georgia.
The Tabor's Chapel School had Its beginning in the Tabor's Chapel
Methodist Church, Madison County, Ila, Georgia in the year 1885.
The Waggoner's Grove School had its beginning in the New Hope Methodist
Church, Colbert, Georgia around the year 1885*
Personalities Concerned with the Development of the Schools.—»The
writer selected as outstanding personalities those persons who were instru¬
mental in stimulating growth and early development of Negro Public Schools
in Madison County, Georgia.
The personalities were as followsJ Rev. J. H. Mayfield, George Arnold,
Hai^y Foote, Aaron Johnson, Frank Powers, Jeff Powers, Oliver Hitchcock,
Justus Johnson, Agnes Cole, Lee Evans and Allen Moon.
The contributions were made to the Negro pubUo schools of Madison
County, Georgia by the following personalitiesi Mr. J, A. Griffieth,
Superintendent of the Madison County Schools, 1935-1914-5. It was during
his administration that the first county owned school was built. He was
instrumental in making plans with the Negro committee for purchasing
sites and contacting agencies for aid to build the schools.
Personalities who were among the early educators of the Countyi J. T.
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Taylor^ J* J. Johnson^ Annie Streets^ Cora Jones> E. C. KcKeever^ W> M«
Perlote, J. H. Hayfleld and Jewell Harper*
Organizational Levels*—There were four schools or more that conprlsed
the Negro Public School S7stem of Madison County^ Georgia* There are
only two Negro schools in Madison County since consolidation. The two new
plants are Norths!de Elementary and Southside Elementary and High School*
These two schools were con^leted during the term of 1955-1956• Northside
Elementary is the elementary school with grades one through seven. South-
side Elementary and High School is the one with grades one through twelve*
Plants and Facilities*—The development of plants and facilities
went through three definite stages t their beginning in churches, buildings
constructed when the schools were moved from churches and the new modem
buildings approved by the State Board of Education*
Teaching Personnel*—During the period 1935-19U5 the number of teachers
increased to twenty-five* During the period of 19U5-1957 at least 12
teachers were hired* Of this number at least ten of the teachers have
held tenure from ten to twenty-nine years in Madison County. Ten of
these teachers are serving at the present tiins*
Educational Status of Teachers*—The records for the educational status
of teachers during the years of 1935-19U5 shows that only one teacher had
ever taught in the county with a B. A. degree* This person tau^t in
the county for one term ~ 1933-193U* The distribution of educational
training of these teachers was as followst those with training below one-
year college; those with training of two^ or thre% or four years of
college work. Since 1950, there have been no teachers with less than two
years of college preparation*
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Financial Support.—The sources of financial support were local tax
funds, state funds, and school rallies. Finances from school rallies
were used for the l]if>rovement of the Instructional program through the
extra-curricular activities, health program, audio-visual aids. Inci¬
dentals, repair and upkeep of equipment purchased with schooly rally
money.
School Legislation.—During the period of 19lj.5“1957, local school
legislature was not outstanding but some general state laws have had a
marked effect upon the educational development for Negroesi
1. The State Consulsory Attendance Law
2. Free Textbook Law
3. The Certification Law
U. Minimum Foundation Program
Curricular Offerings.—The curricular offerings In the study are
divided Into two sections — those offered before the unit Idea was In¬
corporated In the Negro public school system, and those following the
acceptance of the unit Idea. The following are descriptions of the sub¬
jects offered In primary departments of the various schools before the
unit Idea became predominantt reading, language, number arithmetic, word
drill, copywork, art, and health.
The following are descriptions of courses In the Intermediate and
Junior high school grades before the unit Idea was acceptedt spelling,
arithmetic, reading, geography, writing, English, history, science, health,
physical education, drawing and handicraft.
The following are descriptions of the courses In the high schools
before the unit Idea prevailed In the Negro public school system! arithmetic,
algebra, general science, English, biology, home economics, agriculture,
and physical education.
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The following are descriptions of courses in the primary departments
of the elementary schools after the so-called unit idea was accepted!
reading, writing, numbers, story telling, work period, broad-unit work,
work on skills, music, art, creative writing, science, physical educa¬
tion, and health*
Enrollment and Attendance*—The enrollment of the schools of Madison
County has grown by small increments, but continuously* The lowest total
enrollment for 19U5-1957 was 658 in 19U6-U6, and the highest was 850 in
1956-57* The consolidation, bus transportation and addition of the
twelfth grade caused a marked increase in the enrollment*
The following are descriptions of courses in the intermediate and
Junior high grades after the unit idea prevailed! language arts, spelling,
writing, history, mathematics, science, geography, English, physical
education, aesthetics, vocational subjects, oral e3q>ression and art
writing*
The following are descriptions of courses in the high school after
the unit idea was accepted in the Negro public school system! English,
mathematics, vocation, social studies, algebra, health, biology, science,
and physical education*
Socio-Economic Factors*—The socio-economio factors that influenced
the enrollment in the Negro public school are as follows!
1* Lack of enforcement of compulsory school.attendance laws*
2« Most of the Negroes in the county are farmers
3* Low economic status of the parents
U* A vast number of families are moving away from the
farming area
5* World War II and the increased birth rate
6* In^jrovement of roads over transportation routes
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7» The Consolidation Movement of 19Sh
8> Steady increase of school population*
Implications*—Implications will be included in the recommendations*
Conclusions *—As a result of the findings of this study the follow¬
ing conclusions seem justifiedi
1. That for many years the plants and facilities were very
meagerj now all of the old buildings have been abandoned#
only new plants are in use for the Negro schools*
2. That for many years the majority of the teachers eiployed
by the Negro public school system were teachers with sub¬
stantial certificates# that is, with less than i4. years of
college training*
3* That far too many titles are given to courses of the same
subject matter content in the elementary school# and the
courses in the high school are too subject centered with
no choice of courses for electives*
U* That the financial support of the Negro public school
system has been and still is too meager for the best
results to be obtained from its use *
5* That the lack of enforcement of the conpulsory school
attendance law was the greatest drawback to the enroll¬
ment*
6* It would appear that the school administration of Madison
County# Georgia, in the employment of teachers has held
that teachers need not be employed in specialized fields,
such as music, library science, commerce, retarded-child
education, physical education, etc*
Recommendations*—In the light of the findings of this study the
following recommendations are made as possible solutions to the problems
of the Negro public school system of Madison County, Georgia!
'
1. That there should be more teachers employed in specialized
fields such as music, English, science, special education
and physical education*
2* Teachers should apply themselves diligently to the task of
Impro-ving their teaching status by raising the level of
their college training and graduate preparation*
3* There should be a greater degree of subject matter in the
description of courses and content, particularly in the
elementary departments*
89
U* The high school curricular should be vitalized by the
Integration of new and diversified courses*
5* New school attendance laws should be designed and
rigidly enforce*
6* Socio-economic factors that have contributed toward or
have been draw-backs to development of Negro education in
Madison County, Georgia should be topics for discussion
by community and school groups in order, not only to
stimulate awareness of, but to control or minimize the
intact of these shifting factors*
It is the sincere hope of the writer that the above recommendations
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